Key Question 3.12: Is religion a power for peace or a cause of conflict in
the world today?
This investigation enables pupils to learn in depth from different religious examples of engagement with conflict and
peace, exploring the issues. It provides opportunities for ‘dangerous conversation (an idea from Prof Ted Cantle,
encouraging real engagement in deep learning through exploring ideas which society often hides from view). Pupils
will develop argumentative skills using different dimensions of the topic.
The investigation implements the principal aim of RE, which is to engage pupils in systematic enquiry into significant
human questions which religion and worldviews address, so that they can develop the understanding and skills
needed to appreciate and appraise varied responses to these questions, as well as develop responses of their own.

Step 1: Select a
Key question

3.12: Is religion a power for peace or a cause of conflict in
the world today?
Year group: Recommended Year 9
Strand: Living
Religions and worldviews: Muslims, Sikhs, Christians, atheists (other
examples could be selected by the school. Some will plan to only work on two
religions here).


Use the learning outcomes from column 2 of the key question outlines on
p.85.
 Select learning outcomes appropriate for the age and ability of your
pupils.
 Being clear about these outcomes will help you to decide what and how
to teach.
Emerging
Expected
Exceeding
Pupils can:
 Present a coherent account of why
 Express well-informed
 Explain reasons why
some see religion as a power for
insights into the nature
religion can be seen as a
peace, supported by evidence (A2).
of peace: active nonpower for peace in the
violence or passive
 Present a coherent account of why
world (A1).
absence of war? (C3)
some see religion as a cause of
 Express insight into the
conflict, supported by evidence (A2).  Offer a well-informed
reasons why religion can  Consider and evaluate views of
personal response to
be seen as a cause of
the role of conflict in the
religion in relation to peace and
conflict in the world (C3).
human condition; an
conflict, based on evidence and
aberration or a
reasoning (B3).
necessary evil? (C1).
 Examine and evaluate the ways
diverse religious communities are
affected by views of the impact of
their religion on the world (C2).

Step 2: Select
learning
outcomes
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Step 3:
Select specific
content

Look at the suggested content for your key question, from column 3 in the
unit outlines.
 Select the best content (from here, or additional information from elsewhere)
to help you to teach in an engaging way so that pupils achieve the learning
outcomes.
This plan has selected the following content to exemplify the learning outcomes.
Pupils will:
 Consider the fact that communities of belief and faith don’t always live up to
their ideals. Why is conflict so common among human communities? Does
religion cause conflict or make peace? What role has religion had in some
conflicts across the world recently, and why?
 Consider examples of conflict in everyday life, its causes and consequences. Is
conflict simply part of the human condition? How might your perspective
change if you live in part of the world affected by war and violence?
 Find out about active non-violence. For example, Luton’s annual Peace Walk,
where Luton’s diverse religious communities visit places of worship and eat
together. Why would a Peace Walk be so important for a diverse city like
Luton? Is true peace something to be actively sought rather than simply a
state of mind or an absence of conflict?
 How is peace to be achieved? Find out about the practical work done by a
number of religious charities around the world. For example, World Council of
Churches, Christian Peacemaker Teams, Muslim Hands or Islamic Aid, Khalsa
Aid and Sikh Human Rights work. Refer to these charities when considering
whether peace is essentially a practical endeavour. How does religion inspire
these groups? Would these groups exist if wasn’t for religion? Does this work
require religious inspiration?
 Some atheists argue that religion causes conflict. Unfortunately there is a lot
of evidence to back up this claim. How far are such instances of hatred also
political, territorial and historical as well as religious?
 Students will no doubt ask if the ‘Islam’ they learn about in RE is the same
‘Islam’ that justifies atrocities committed by ‘Islamic State’ or Boko Haram. Be
prepared to address issues about violent Islamic extremism and explore where
it differs from mainstream Islam. Learning about the conditions of ‘lesser
jihad’ in Islam, where the use of force is permitted, would make a good
comparison. Barely any of the actions committed by these militant Islamist
groups are justified by Islamic theology.
 Compare the conditions of lesser jihad in Islam to Just War in Christianity. Is it
a doomed venture to attempt to limit the damage caused by armed conflict?
Or is it a pragmatic attempt to see beyond the violence to the possibility of
peace?

Note: this unit of work offers around 10-12 hours of classroom ideas. You need to select from it in
order to achieve the learning outcomes set out in Step 2 above.
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Emerging
I can…
You can…
Can you…?

Turn the learning outcomes into pupil-friendly ‘I can’ statements.
Make the learning outcomes specific to the content you are teaching,
to help you know just what it is that you want pupils to be able to
understand and do as a result of their learning.
 These ‘I can…’ statements will help you to integrate assessment for
learning within your teaching, so that there is no need to do a
separate end of unit assessment.
Expected
Exceeding
I can…
I can…
You can…
You can…
Can you…?
Can you…?





Step 4:
Assessment: write
specific pupil
outcomes









Give examples of peace
making people or
projects from Sikhs,
Muslims or Christians
(A1)
Explain reasons why
religion can be seen as a
power for peace in the
world
Give examples of how
religion can contribute to
conflict
Give examples of reasons
why religion can be seen
as a cause of conflict in
the world
Give examples of people
who have used their
religion and faith to
make peace















Step 5: Develop
teaching and
learning activities

Present a coherent account of why some
people see religion as a power for peace,
supported by evidence
Present a coherent account of why some
people see religion as a cause of conflict,
supported by evidence
Use examples of case studies of peace and
conflict from Sikh, Muslim or Christian
sources to explain how religions can
contribute to peace
Consider the teaching of religious texts
from Sikh, Muslim or Christian sources in
relation to peace and conflict, giving
reasoned interpretations
Evaluate views of religion in relation to
peace and conflict, based on evidence and
reasoning
Examine how Sikhs, Muslims or Christians
are affected by the way their religions are
portrayed in the media
Examine reasonably the atheist critique
that religion is often a cause of conflict,
and the world would be better off without
religion
Evaluate the ways diverse religious
communities are affected by anti-religious
prejudices .

















Evaluate arguments for and
against the contentions that
‘religion is a power for peace’
and ‘religion is a cause of war.’
Interpret the teaching of
religious texts from Sikh,
Muslim and Christian sources
in relation to peace and
conflict, arguing effectively
Express well-informed insights
into the nature of peace
Evaluate ideas and arguments
about peace as active nonviolence or passive absence of
war
Argue their own case with
evidence, reasoning and
argument in relation to the
ideas of the unit
Offer a well-informed
personal response to the
question: are war and conflict
natural and inevitable for
humanity?

Develop active learning opportunities and investigations, using some
engaging stimuli, to enable pupils to achieve the outcomes.
Don’t forget the skills you want pupils to develop, as well as the
content you want them to understand.
Make sure that the activities allow pupils to practise these skills as
well as show their understanding.
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Lesson
Objectives

Teaching and learning ideas and activities

Learning outcomes

What matters about peace, conflict and religion?
Students will
learn to:
think for
themselves about
the place of
conflict and peace
in their own
experience
develop good
questions about
peace, conflict
and religion
support their
ideas about the
nature of
religious conflict
with ideas and
reasons

Many pupils begin this investigation with negative views about religion, which is of course a matter for them, but
reasonable RE encourages thinkers to take facts into account! RE helps pupils to be reasonable about religion and
belief. You might include in this lesson an example of positive religion, to make sure balance is built in, for example:
"The Catholic Church is one of the biggest global health providers. It runs 5,246 hospitals, 17530 dispensaries, 577
leprosy clinics, and 15208 houses for the elderly, chronically ill and those with physical and learning disabilities
worldwide" (Caritas / Financial Times / The Universe, June 2012).
Does religion cause war, or make peace?

Run an initial discussion to identify conflicts in personal, national and global terms. Ask about the role of religion
in conflict. How many wars do you know? How many of them have a religious dimension? How many peacemakers
can you name? How many of them believed in / followed a religion?

Ask pupils to create a list of 10 questions about peace, conflict and religion, and choose the best two.
Alternatively try using these to begin with (a provocative mix): Why is religion involved in war if it preaches peace?
Can we imagine a world without religion? Without wars? Does religion cause war? If so, why does religion cause
war? Should all religious people be offered the chance to become atheists, and if they refuse it, be excluded? Can
religion stop war? Why doesn’t God stop war? When people say ‘God is on my side’ does it make the fight better
or worse? Is religion doing more good than evil? Are some religions better than others at peacemaking? Does
religion endanger society, or make society better, or both?

Pupils might classify conflicts in different ways, exploring the causes and consequences, with a focus on the role of
religion. Use current and recent examples, as well as older ones: North Korea / Afghanistan / Iraq / Israel-Palestine
/ the Balkans / Northern Ireland / Rwanda / Apartheid / Nazism / the conflict in Syria. But is it also true that you
may live with conflict even if your country is not at war? Would the class think all people live in conflict at all
times?
Consider examples of conflict in everyday life, its causes and consequences; bullying, stress, competition, irritation.

Discuss: Is conflict simply part of the human condition? Refer to current conflicts around the world, e.g. in Syria.
Clear and concise Newsround resource detailing Syrian crisis: www.bbc.co.uk/newsround/16979186

How might your perspective change if you live in part of the world affected by war and violence?

Ask pupils to write an initial paragraph to say whether they think ‘religion causes wars’. They must give reasons
for their views can refer back to this later in the unit, and add more examples, arguments and counterpoints to
their initial thoughts.
Notes: Interactive discussion involves high proportions of pupils in classroom talk. Aim to involve half or more pupils.
Identifying good questions is a crucial part of the learning. Pupils need time for this, especially if they are unused to
enquiry learning across the curriculum. Tell pupils – often – that it may be nice to have opinions, but it is not good RE
unless their opinions are supported by reasons, arguments, examples or experiences. Reasons are where it is at!
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Explain reasons why religion
can be seen as a power for
peace in the world (A1).
 Give examples of how
religion can contribute to
conflict (C3)
Expected
 Present initial ideas about
why some people see
religion as a power for peace,
supported by evidence (A2).
 Present initial ideas about
why some see religion as a
cause of conflict, supported
by evidence (A2).
 Examine and evaluate the
ways different religious
communities respond to the
issues of peace, war and
conflict (C2).
Exceeding
 Express well-informed
insights into the nature of
peace, considering ideas and
arguments about peace as
active non-violence or
passive absence of war (C3)
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LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What does the Sikh religion teach and do with regard to conflict and peace?
Students will learn
to:
Gather information
and ideas about
peace and conflict
from Sikh traditions
Give coherent
accounts of what
Sikhs say and do
about peace and
conflict
Apply ideas, express
views and develop
insights into the
contribution Sikhs
make to peace.

What do Sikhs teach about peace and conflict?
 Set pupils to investigate stories of conflict and peace in the Sikh tradition, e.g. stories from the life of Guru
Nanak, Guru Arjan, Guru Tegh Bahadur and Guru Gobind Singh
 Tell the story of Bhai Ghaniya, a water carrier on the battlefields. He gave water to his enemies, as well as his
own side, and when dragged before the Guru to account for this disloyal behavior said ‘I only see the Guru in
every person to whom I give water.’ He was commended by the guru for helping enemy and fellow soldier
alike: is it true that seeing only the human is most important? Ask students to ‘storyboard’ this narrative, as if
for a movie short. They might offer 6 or 8 key moments.
 What were the gurus committed to? What did they believe? How did they make peace? Why and how did
they fight for what is right (if at all)?
 Analyse the Mool Mantar’s exploration of the idea of God: One, truth, creator, without form, without
enemies, beyond time, not incarnated, self-existent. If we all come from this God, why so much conflict?
What do Sikhs do?
 Develop understanding of the link between belief and worship at the Gurdwara and the practice of goodwill to
all. What is sacred here? Why does Langar (the common meal or kitchen) play such an important role? What is
Sewa, and how is it practiced? Pupils might find out about modern British Sikh expressions of the spirit of
Langar, serving food to the homeless on the streets, e.g. www.facebook.com/pages/Midland-Langar-SevaSociety-Team-Northampton/1506580002944742
 Local and up-to-the-minute examples of Sikh action for peace could be studied.
 Examine empathically what British Sikhs today do and say about peace and conflict (see web resources for upto-date news). The peacemaking role of eating together and global developmental charity work are good
examples to study.
Notes: Prior learning about Sikh traditions may make it possible to streamline this work: the focus should be on
explaining and interpreting key ideas in Sikh life, not just storytelling.
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Give examples of peace
making projects and stories
from Sikh religion (A1)
Expected
 Consider the question: How
does the practice of langar
make peace? (B3)
 Consider and evaluate Sikh
views about peace and
conflict, based on evidence
and reasoning (B3).
Exceeding
 Express well-informed
insights into the nature of
peace, in the light of Sikh
examples (C3)
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LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What do the Sikh scriptures teach about conflict and peace?
Students will
learn to:
Make sense of
the teaching of
the Gurus in the
Guru Granth
Sahib about
peace and
conflict, linking it
to case studies or
examples.
Give coherent
accounts of the
meanings of some
Sikhs scripture
teachings on
peace and conflict

Study a passage of the Guru Granth Sahib (like the one below: 761: 1381 -1387).
 A good way to do this is to put the passage in the centre of a large sheet of paper, and invite pupils to write around it
in three circles. First circle: their questions about what it means. Second circle: suggested answers to other people’s
questions. Third circle: alternative answers. Use ‘Silent Discussion’ rules for this. Other key texts (Sikhi, or from other
faiths) could be used at the same time in this activity.
 Ask a Sikh to comment on this passage if possible.
“Birth and death, attachment and suffering, are erased in the Saadh Sangat, the Company of the Holy.
Those who indulge in attachment, conflict and egotism shall surely weep and cry.
Those who are separated from the Naam (i.e. God) shall never find any peace.
Crying out, ‘Mine! Mine!’ he is bound in bondage.
Entangled in Maya (illusion / preoccupation), he is reincarnated in heaven and hell.
Searching, searching, searching, I have come to understand the essence of reality.
Without the Naam, there is no peace at all, and the mortal will surely fail.’
Share this interpretation:
 The passage teaches that the company of the holy, the Sikh community, helps people to set aside conflict and
greediness. Human preoccupations with owning what we think gives us pleasure are set aside when we see reality
truly. The Sikh spiritual path leads towards peace, freedom from re-incarnation and successful living. The True Name
of God is essential for peace in human hearts and lives. The text says that inner peace comes first, perhaps enabling a
person to make peace beyond themselves.
 Consider these ideas carefully in the context of Sikh understanding of life and practice. What do Sikh people do to
find inner peace, and to make peace in the family, the wider world and the community?
For Sikhs, from this passage, four things make a peaceful life:
the Sikh community, the company of the holy;
A four part recipe
detachment from your ego, your selfishness, your wish to possess material things;
for peace from Sikhi
unity with God / the Naam
scripture.
freedom from illusions so that you search for the truth.
Which are most important?
If you had to define ‘four things that make for peace’, what would your recipe be?
Notes: The direct study of sacred texts is a huge benefit to RE, but often ignored. Pupils can use this online searchable
databank of sacred texts: www.ishwar.com
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These activities will help
pupils to work towards
achieving the following
expected outcomes:
Emerging
 Give examples of peace
making teachings from
Sikh sources (A1)
Expected
 Present a coherent
account of why some
see Sikhi religion as a
power for peace,
supported by evidence
(A2).
Exceeding
 Express well-informed
insights into the nature
of peace, considering
Sikh ideas about peace
with God and with
humanity (C3)
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LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What is there for me to learn from the Sikhs about peace and conflict? The example of Bhagat Puran Singh
Students will
learn to:
Respond for
themselves to
Sikh ideas about
peace and
conflict.
Give a coherent
account of the life
and impact of
Bhagat Puran
Singh, Sikh hero.

How do I respond to Sikh ideas? What do I think of a Sikh hero?
 Examining the values of the Gurus, including equality of race, creed, gender. What would Guru Nanak’s message to
the UK, to our society be? Who teaches wisdom in our society? What makes a Guru worthy of following? Ask
learners to reflect on the ideas of sewa (service to humanity) and nam simran (meditation on the scriptures and the
Name of God). What support or challenge do these practices provide to Sikhs? What supports and challenges me?
 Develop pupils’ own self-understanding through exploring questions such as: Who do I follow? Who would my Guru
be? What service to humanity matters to me? What kinds of equality do I build up? What is sacred to me? The skills
of synthesis and analysis are needed here.
 Explore the life, work and impact of Bhagat Puran Singh, sometimes called ‘The Sikh’s Mother Teresa’ who was born
in the Punjab in 1904. While still a child, he chose to become a Sikh. Though he never finished his basic schooling, he
became a writer, a (self) publisher, an environmentalist, and a philanthropist. He is perhaps best remembered for
the Pingalwara, at Amritsar, a home he founded, tending to the castaways of society: the sick, disabled, dying or
disadvantaged and forlorn people. See here: http://pingalwara.org/ Students might select stories that interest them
from this website as a homework task.
 He lived for some years with his companion, a person with profound learning difficulties, who Bhagat carried with
him everywhere, and to whom he referred as ‘the garland round my neck’. This was also the title of his
autobiography. His work continues to inspire compassionate care for the outcast, the poor and the troubled in the
Pingalwara. Ask pupils: is the Golden Temple or the Pingalwara a more fulsome expression of Guru Nanak’s vision?
Have them research the Guru’s message to answer this enquiry question.
 As a young man he decided to dedicate his life to the 'selfless service of humanity'. He founded the Pingalwara in
1947 with only a few patients, the neglected and rejected from the streets of Amritsar. An early advocate of what
we today refer to as the 'Green Revolution', Bhagat Puran Singh was spreading awareness about environmental
pollution, and about increasing soil erosion, long before such ideas became popular. Pamphlets with his writings on
various subjects, such as environmental awareness, were printed on re-used paper and freely distributed. He died
on 5 August 1992. Today, the home cares especially for those who live with learning difficulties, for orphans, for
those no one else cares for.
 Ask students in groups to consider what a movie of Bhagat Puran Singh’s life would be like. They might rough out 8
key scenes, and develop some dialogue. What music, casting, style and direction should such a movie take if it were
to reflect this inspirational life story?
Notes: The work of Bhagat Puran Singh and the Pingalwara in Amritsar is an inspirational story to tell in this context. See
Questions: Ways of Living, ed. Stephen Pett (RE Today 2009). The book offers a range of learning activities suitable for
this unit.
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Give examples of peace
making projects from Sikh
community, describing the
life and work of Bhagat
Puran Singh (A1)
 Explain reasons why his work
can be seen as a power for
peace in the world (A1).
Expected
 Present a coherent account
of why some see Sikh religion
as a power for peace,
supported by evidence,
examples and teachings (A2).
Exceeding
 Express well-informed
insights into the nature of
peace, considering ideas and
arguments about the
contribution of an
inspirational religious leader
like Bhagat Puran Singh (C3)
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LESSON OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What did the Prophet Muhammad (pbuh) achieve as a peacemaker? How have some of his followers made peace?


Students will learn to:
Give an account of what
Islamic sources say
about peace and conflict

Study some teachings from Muslim sacred writings and stories of the Prophet. Important RE knowledge
and skills are applied through textual study. Ask a Muslim to comment on the message of these source
texts:

‘O mankind. We created you from a single pair of a male and a female and made you into nations and tribes,
that you might know each other (not that you might despise each other). Verily, the most honoured among you
in the sight of God is he who is the most righteous.’ Qur'an

Consider how to make
connections between
ancient sacred texts and
contemporary issues
make sense of the
teaching of the Prophet,
the Hadith and the
Qur’an about peace and
conflict, linking it to case
studies or examples

‘For the white to lord it over the black, the Arab over the non-Arab, the rich over the poor, the strong over the
weak or men over women is out of place and wrong.’ Hadith of Ibn Majah
‘He is not a believer who takes his fill while his neighbour starves.’ Hadith
‘O Allah, I seek Your guidance through Your knowledge and ability, through Your power, and beg of Your
infinite bounty for You have power, and I have none. You know and I know not. And You are the knower of
hidden things.’ Sunnah of the Prophet
‘Those who act kindly in the world will have kindness.’ Qur’an 39.10
‘Treat people in such a way and live amongst them in such a manner that if you die they will weep for you;
alive they will crave your company.’ Nahjul Balagha Saying 9

Discover the impact of
Islam in its early history,
taking tribal conflicts out
of life, uniting people
around shared belief in
Allah and building the
‘Ummah’.

‘…spend out of love for Allah, for your family, for orphans, for the refugee, for those who have need.’ Surah
2:17
‘Humankind, especially the marginalised and oppressed, need each other to confront the many dangers and
challenges of liberation. Let us hope that because of (and not despite) our different creeds and worldviews we
are going to walk this road side by side.’ Farid Esack, South African contemporary Islamic theologian


Select 4 quotes: ask students to select the four of these quotations they think ‘the world needs now’ from the
8 above, and apply them. We live in a world that includes poverty, starvation, homelessness, conflict and war
(and these are often closely linked). If the four quotes you choose were acted upon in the world today, how
would your town, your country, the world, be changed? Why is it that religions – in this case Islam – which
preach peace are often also involved in conflict?

Muslim peacemakers: what can we learn?
 Give pupils a list of the ways in which the Prophet made peace in his lifetime. He preached peace, ended
wars swiftly, was magnanimous in victory, encourage personal reconciliation, told people that Allah loves
8
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Give examples of peace
making projects from Islam
(A1)
 Give examples of teaching
about peace from Muslim
sources of wisdom (A1)
 Explain reasons why Islam
can be seen as a power for
peace in the world (A1).
Expected
 Present a coherent account
of ways in which Islam can be
seen as a power for peace,
supported by evidence from
texts and examples (A2).
 Consider and evaluate views
of Islam in relation to peace
and conflict, based on
evidence and reasoning (B3).
Exceeding
 Argue their own case about
the idea that Islam is
sometimes a power for
peace using evidence and
reasoning effectively (C1)
 Offer a well-informed
personal response to the role
of conflict in human life: in
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peace, forgiveness and mercy.
Ask them to consider with a partner one example of how Muslims today try to make peace in communities
and between nations. Ask pupils what can be learned from these examples. Give students time to consider
the question, explore with them, accept that there are no easy answers. Discuss whether lasting peace
something to be actively sought rather than simply an absence of conflict? Farid Esack, quoted here, is an
interesting example of contemporary Islamic activism. An anti apartheid campaigner in the 80s, he then
began in the 90s his work for gender equality in Islam. Another example is the British Muslim educationist,
Yusuf Islam (the former Cat Stevens). Fatema Mernessi and Abdul Ghaffar Khan are also suited to study –
internet searches will show starting points. Malala Yousufzai is suitable for study here, from the film of her
life ‘He Named Me Malala’ Also see: http://uk.iofc.org/young-muslim-peacemakers
Ask pupils to create an imaginary facebook page (no pictures, maximum 200 words) for one of the Muslim
peacemakers they have found out about, including references to Islamic sources such as the Qur’an and
Hadith of the Prophet.

Notes: The direct study of sacred texts is a huge benefit to RE, but often ignored. Pupils can use this online
searchable databank of sacred texts: www.ishwar.com See also Questions: Muslims, ed. Stephen Pett (RE Today
2010).
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what cases does Islam help
reduce conflict? (C1)
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LESSON OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

How do Muslims respond when they are pictured as terrorists or fanatics? Why does this happen?
Students will learn to:
Use the idea of
Islamophobia and consider
how prejudice can be
reduced.
Think through a range of
ideas for prejudice
reduction
Apply values, beliefs and
religious teachings to
situations of prejudice or
injustice.
Make links between
beliefs and actions
Understand some of the
issues involved in
interfaith relations
Explain and express
reasoned views on
questions about prejudice
against Islam in Britain
today.

Prejudice: what examples do we know about?

Begin by asking pupils to identify and list examples of people they can name who have been victims of
prejudice. Can they categorise these – for example as class prejudice, racism, sexism, ageism, homophobia?
Are some people prejudiced against teenagers? Draw attention to the damage done when prejudice has power
– Nazism and Hitler provide the most extreme example, but many more might be noted. Genocide is a
repetitive pattern in human history. Consider with the class whether prejudice comes from fear, or phobia.
Often, this is a factor. Where else does hatred originate?

Prejudice against Islam: the idea of Islamophobia. Introduce the idea carefully, as the unnecessary fear of the
Muslim religion, an example of prejudice. Can pupils suggest any examples? Does this prejudice come from the
media perhaps, where a billion Muslim people are judged by the un-Islamic actions of 19 suicide bombers on
9/11? It is profoundly unfair if this is so. Ask pupils to identify how this prejudice might damage British society
today. Does it build walls, rather than bridges, for example?

Reducing prejudice – five scenarios: Ask pupils in pairs to split a page into four and make notes of their
suggestions about what could be done by four parties to reduce prejudice in the five situations below (these
could be elaborated imaginatively).The four parties are: the media ; non-Muslim British people; British
Muslims; politicians and government.
 School: In a village primary school, there are only white people. The teachers don’t want the children to
grow up ignorant of the UK and the wider world, or even prejudiced because of skin colour or religion,
so they have a meeting to plan what the 5–11s should learn. What should the primary children learn
about Muslims and Islam? How could they learn these lessons? What would enable respect to flourish?
 Mosque: A new mosque has opened in town. A few weeks after the celebrations, widely supported by the
whole town, there are several incidents where groups of young white teenagers throw stones at the
mosque, and break windows, before running off. What should be done, and who by? If the bad
behaviour continues, what is the punishment for such actions? If the behaviour is to be stopped, what
will need to happen?
 Dress: Several Muslim women who wear the hijab, covering their faces, have had insults and some
threats shouted at them in the streets of the town, usually by people who run away. It’s upsetting, so
they arrange a meeting with the local police to see if anything can be done. What are the possible
responses?
 Food: A butcher opens a new shop in your town, where many Muslim people live. It doesn’t do very well,
because no Muslims use the shop. The butcher realises it’s because she doesn’t sell Halal meat. How
would you advise her to change her ways of working?
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These activities will help
pupils to work towards
achieving the following
expected outcomes:
Emerging
 Describe ways in which
Muslims can be victims of
prejudice (A1)
 Describe how religious
prejudice can contribute
to conflict (C3)
Expected
 Explain reasons why
reducing prejudice
against Muslim can be
seen as a way to build
peace in the world (A1).
 Consider and evaluate
reasonably views of Islam
in relation to peace and
conflict, based on
evidence and reasoning
(B3).
Exceeding
 Evaluate arguments for
and against the
contentions that ‘Islam is
a power for peace’ and
‘Islam can be a cause of
war.’ (A1)
 Offer a well-informed

© RE Today Services / A Unit of work for Key Stage 3/ 2016

 Jobs: The local unemployment figures show that 3% of people have no job, but it is 7% of Muslims who
have no work. It seems unfair, so the Job Centre decides to make a plan to reduce Muslim
unemployment. But then some white people start to say ‘we need jobs too’. What can be done to be
fair? Is it possible for our society to guarantee equal opportunities?




Following on: when these five scenarios have been considered by pairs of pupils, pool their ideas for prejudice
reduction. Ask the pairs to imagine what will happen next in two of the scenarios, writing a ‘next chapter’. Then
they swap ideas in groups of four about how effective their plans to reduce prejudice might be. They might
dramatise their ideas simply to share with the whole class in small groups.
Charter for Fairness: In the light of this work, ask groups of three or four to create a six-point plan for a fairer
city or town, where you live, where prejudice is reduced and each person can feel safe, respected and at home.

Notes: This lesson has strong links to the duty schools have to promote community cohesion, and to Citizenship
Education. See also Questions: Muslims (2010), and ‘Essential RE: Society’ (2016) both edited by Stephen Pett (RE
Today), from which resources for this topic can be photocopied for classroom use.
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personal response to the
role of conflict in the
human condition; is
conflict an aberration or a
necessary evil? (C1)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON OBJECTIVES

Teaching and learning ideas and activities

LEARNING
OUTCOMES

What is jihad, and how can it be understood by non-Muslims?
Students will learn to:
Understand the meanings
of greater and lesser jihad
and be able to apply its
teachings
Confront stereotypes about
Muslims that link the whole
religion unfairly to
terrorism or violent
extremism.
Apply the ideas and
meanings of greater and
lesser jihad
Consider the issue of
struggling in life for what is
best for myself
Explain some different
views about peace and
justice in Islam
Think about the ways in
which the media present
and perhaps distort
religions, giving my own
thoughtful views.

Reacting to terrorism: understanding jihad and distinguishing peaceful Islam from violence

To begin with, show some pictures of terrorist attacks on 7/7 and 9/11, and more recent examples. Ask pupils to jot
down words in response to pictures. What do the images have to do with Islam (maybe: nothing)? Are they fair and
accurate or biased? Can an image be biased? Why? Discuss responses with pupils. Pose some key questions: If Islam
means peace, why do some people associate it with violence? Clarify that Islam means ‘submission’, ‘peace’. Why is
Islam often seen as a ‘violent religion’? What evidence suggest it is a religion of peace?

What is the greater jihad? Explain to pupils that this word means struggle, and Muslims live out two struggles. The
‘greater jihad’ is the inner struggle to live well, to be a good Muslim, to conquer the evils within. From what they
have learned so far about Islam, what struggles do pupils think young British Muslims face? For example, which of the
Five Pillars is the biggest struggle? How does living in the UK, where Muslims are a 4.8% minority, challenge Muslim
practice (1 in 20 in the UK is a Muslim)?

What is the lesser jihad? The lesser jihad involves struggling for the faith in social or political life. The Prophet
Muhammad (pbuh) was involved in fighting to defend the religion in his lifetime. Introduce a Muslim list of criteria
for when it is right to fight.

Supply pupils with half a dozen case studies. In groups, they have to apply the principles of jihad to decide which, if
any, could be grounds for jihad. Groups report back their decisions, justifying their views.

For a whole class application of lesser jihad, consider this example: Uthman, a 14-year-old Muslim British Muslim
hears someone outside the mosque in an argument saying ‘Those suicide bombers from the July bombings are in
Paradise now. It was a good Jihad.’ He disagrees. How many reasons, arguments and ideas can the class generate
that Uthman might use to oppose this view? Pupils might make a written response to explain why the bombings of
7/7 could never be considered as a legitimate jihad: it is un-Islamic to kill the innocent, and to take your own life.
Supply pupils with a writing frame to enable detailed, well-justified answers.
Why is Islam associated with fanaticism and terror in some people’s minds?
A: Compare Islamist violence with ‘lesser jihad’ conditions: is this violence permitted?
B: Consider the key questions: Is Islam at war? With itself, with the West? With Islamophobia? With modernity? Make
sure that you give space to different sides of the question, including the voices for peace that are found at, for example,
‘Hope Not Hate’ www.hopenothate.org.uk/who-we-are/our-goal/
C: Suggest positive courses of action. Can pairs of pupils devise a 6-point action plan to reduce Islamophobia? And a 6point action plan for Muslim people in the UK to promote a positive image of their faith.
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These activities will
help pupils to work
towards achieving the
following expected
outcomes:
Emerging
 Explain the Muslim
concept of
‘struggling with
myself’ for a
better world (A1).
 Give examples of
the meaning of
the concept of
‘greater and lesser
Jihad’ in Islam (C3)
 Describe how
religious prejudice
can contribute to
conflict (C3)
Expected
 Present a coherent
account of what
makes a jihad, and
how the word is
often mis-used
(A2)
 Consider and
evaluate
reasonably views
of Islam in relation

© RE Today Services / A Unit of work for Key Stage 3/ 2016
Dangerous Conversation: facing up to the problems caused by violence and prejudice
This lesson is optional, but provides a space for students to compare the ‘Islam’ they learn about in RE and the ‘Islam’ that
commits barbaric acts of violence, e.g. the so-called ‘Islamic State’ or Boko Haram. Prof Ted Cantle argues that teachers
owe it to their pupils to pursue ‘dangerous conversations’ in which the real controversies around religion, peace and
violence are not ducked, but explored in a genuine way.
 Return students’ attention to the ‘lesser jihad’. Compare to acts committed by ‘IS’ or Boko Haram. Are they within
the rules of lesser jihad? They are not.
 Look at examples of headlines on the news that portray all Muslims as violent terrorists.
 Consider how much current Islamophobia is the same ancient problem, of humans behaving and thinking in tribal
ways, using ‘us and them’ as categories to decide on those who will or will not be tolerated or respected.
 It is helpful and accurate to distinguish Islamist violent extremism from mainstream Islam. Present Islamist violence
and Islamophobia to students as contexts within which ordinary Muslims are trying to live their lives in Britain today.
 Read this open letter refuting Islamic state’s actions using the Qur’an (read the executive summary):
www.lettertobaghdadi.com/
 Learning from jihad. Ask pupils to consider some questions like these from their own point of view: When do you
think it is right to fight for your way of life or your beliefs? When do you think it is wrong? Is it true that we are all
involved in a daily struggle between good and evil within ourselves? Who do you know who has struggled to change
themselves? What would your own ‘jihad’ be for? NB: This lesson closely parallels one in the Year 8 Islam unit. Don’t
teach both – but do make space somewhere for this important topic to be considered.
Washing line discussion
 All the information above can be analysed through a ‘washing line’ opinion discussion activity. String a line across the
classroom, and sit around it in a circle, label one end ‘strongly agree’ and the other ‘completely disagree’. Each
student makes a fold over name label for themselves which they can hang on the line to indicate their opinions. Read
out the prompts slowly, twice, with thinking time. Students hang their opinion where it goes. Discuss, and move on.
Prompts (meant to be controversial) for this could include: ‘It is wrong to judge all Muslims by suicide bombers.’
‘Building one nation in harmony is difficult.’ ‘Religious differences are harder to overcome than political differences’.
‘I have learned a lot in this unit of work about Islam and peace.’ ‘Islamophobia is a bigger problem than racism.’ ‘It
may be noble to die for your beliefs, but it’s is always wrong to kill for your faith.’ Ask the students to suggest further
prompts.
Notes: Of all the lessons in the unit, this one needs the most careful planning. The aim is to confront some shocking
events in ways that are realistic and fair to Islam. It is plainly unfair to blame all the world’s peaceable Muslims for the
profoundly un-Islamic actions of a tiny group. The work involves challenging some stereotypes, and offering a range of
well-thought-out perspectives. One counter to Islamophobia and prejudice is information. Another is the challenging
presentation of fairness and justice. Another involves deconstructing some negative images. Teachers will need to plan in
the light of the needs and experience of their class. Of course, it is the case that all religions and worldviews have people
who claim to justify violence: this is not an especially Islamic problem. Plural RE can appropriately take a firm stance
against violent extremism, wherever it is found, in religious or non-religious world views.
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to peace and
conflict, based on
evidence and
reasoning (B3).

Exceeding
 Evaluate
arguments for and
against the
contentions that
‘Islam is a power
for peace’ and
‘Islam can be a
cause of war.’ (A1)
 Offer a wellinformed personal
response to the
role of conflict in
the human
condition; is
conflict an
aberration or a
necessary evil?
(C1)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

LEARNING OUTCOMES

Teaching and learning ideas and activities

What is there for me to learn from the Muslims about peace and conflict?
Students will learn
to:
Develop reasoned
and referenced
understanding of
Islamic
commitments to
peace and liberty.
Express views and
insights into
questions of value
and commitment
for myself in the
light of Islamic
teaching and
practice

How do I respond to Muslim ideas?
Images are useful here. Pupils might also benefit from looking at the lives of well-known British Muslims in such fields
as sport, activism, charity, entertainment, politics, music (for some).
 Examining the values of the Prophet: submission to Allah, equality in one Ummah of race, creed, gender, identical
clothing (Ihram) on Hajj as a symbol of unity before God, care for others, mutuality, generosity.
 Reflecting on the ideas of Islam: What surprises you about your new learning on Islam? How do you reconcile
what Muslims say about peace with the media’s portrayal of Islamic communities?
 What support or challenge do these practices provide to Muslims? What supports and challenges me?
 Study the charities Islamic Relief, Muslim Aid and/or Muslim Hands. All have student-friendly websites, so set the
homework tasks: Which charity is best? Which website is best and why? What do these British charities tell you
about British Islam?
 Developing pupils’ own self-understanding through exploring questions such as: Who do I follow? What kinds of
equality do I build up? What is sacred to me? (Skills of synthesis, can be used in extended writing).
Ask pupils to select the five statements they most agree with from these nine below – teach them that reasonable
views are different from prejudice. All these are, in different ways reasonable.

‘I think saying untrue negative
things about Muslims is as bad as
saying untrue things about black
people – it is like a kind of racism.’

‘It’s important for everyone that
we have a shared language, so
people coming to Britain should
all try to learn English.’

‘Minority religious communities
must have the same rights in the
UK as Christianity does. Christians
were a minority once!’

‘It’s important for community life
that everyone accepts other
people, especially where we are
all different.’

‘I want to live in a society that
tolerates and respects me, so I try
to tolerate and respect everyone
who is different.’

‘I respect every person, but not
everyone’s opinions, so let’s have
arguments about what we
believe, but respect the right to
disagree too.’

‘Don’t be ignorant: it’s important
for all British people, black or
white, Muslim or Christian, to
know about each other’s lives. So
learn RE.’

‘It’s important for everyone to
have their own beliefs and
communities, so we should all be
glad that there are now over 1700
mosques and over 30000 churches
in the UK.’

‘Being a bigot is wrong, and it’s
bad for you, so don’t be an atheist
bigot, or a Christian bigot, or a
Muslim bigot. Give it up. Open
your heart.’
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Explain reasons why Muslims
see their religion as a power
for peace in the world (A1).
 Express insight into the
reasons why Islam can be
seen as a cause of conflict in
the world (C3).
Expected
 Present a coherent account
of why some see religion as a
power for peace, supported
by evidence (A2).
 Present a coherent account
of why some see religion as a
cause of conflict, supported
by evidence (A2).
Exceeding
 Evaluate arguments for and
against the contentions that
‘religion is a power for peace’
and ‘religion is a cause of
war.’ (A1)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What does the Christian religion teach and do about peace and conflict?
Students will learn
to:
Gather information
and ideas about
peace and conflict
from Christian
scripture, traditions
and practice.
Understand, explain
and interpret what
Christians teach
about peace and
conflict
Apply ideas, express
views and develop
insights into the
contribution
Christians make to
peace for
themselves.

Can War be Justified in Christianity? What do Christians teach about peace and conflict? Introduce pupils to:

Jesus’ teaching, for example from Matthew 6:21-26, 38-48. Did Jesus ‘practice what he preached’? Refer to Luke
23:32-43. Is Luke 15, a series of parables about t welcome the lost receive in God’s kingdom, evidence that
Christians should be the most forgiving of people? Can a nation state practice forgiveness, and so reduce the
threat of war?

Can pupils explain how war is justified in Christianity? Can they offer a supported view as to whether war can be
justified by religion?

Examine the place of Do students find these conditions morally acceptable? Discuss whether these principles
represent a pragmatic attempt to see beyond violence to the possibility of peace, or if to justify violence with
religion is hypocritical. (How) Do politics and religion mix?

Research examples of peacemaking in the Christian community, e.g. among the Society of Friends (locally, in
your own county, if possible, and across the world and for many centuries as well).

Examples of Christian involvements in justifying or supporting conflict, e.g. the ‘Just War’ theory and the key
criteria which have to be applied. Was the war against Hitler Just? The Falklands Conflict? The Iraq War? Consider
the role of Christian chaplaincy in the armed forces. The question can be controversial: Does the Army use
Christianity as a thin cover for state violence, or do all soldiers deserve the company of a priest for their spiritual
welfare when they put their lives on the line for their country?

Is to say ‘religions cause conflict’ sometimes an expression of hostility to religion and lazy thinking?

Find out about the conditions of Just War in Christianity: conditions where war is seen as acceptable and for a
‘just cause’: www.bbc.co.uk/ethics/war/just/what.shtml
What do Christians do?

Examples of Christian action for peace in the contemporary world. These could include reconciliation work in
East Timor, Northern Ireland, Southern Africa, Israel- Palestine, Iraq. The best examples might be up to date:
Canon Andrew White’s story as the ‘Vicar of Baghdad’ shows the difficulty of a religious path to peace amid the
conflict in Iraq, and exemplifies some remarkably courageous activism of recent years.

Examples of Christian involvement in conflict. What should the Christians be ashamed of? Where do they fail to
live up to Jesus’ teaching? Why does this happen seemingly rather often?

Development work through a charity such as Christian Aid in situations of global conflict (e.g. Christian Aid’s
partnership with the Christian Council of Mozambique’s ‘Swords into Ploughshares’ project).
Notes: Good RE studies texts. This unit uses sacred text and words of wisdom from the sources in each religion.
Teachers know the challenges of this but it is essential. Good teaching expressly seeks engaging ways of getting young
people to think about what sources of wisdom actually say and mean.
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Give examples of peace
making projects from
Christianity (A1)
 Explain reasons why
Christianity can be seen as a
power for peace in the world
(A1).
 Give examples of how
Christianity can contribute to
conflict (C3)
Expected
 Present a coherent account
of why some see religion as a
power for peace, supported
by evidence (A2).
 Examine and evaluate the
ways diverse religious
communities are affected by
views of the impact of their
religion on the world (C2).
Exceeding
 Offer a well-informed
personal response to the role
of conflict in the human
condition; an aberration or a
necessary evil? (C1)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What is there for me to learn from the Christians about peace and conflict?
Students will learn
to:
Respond for
themselves to
Christian ideas about
peace and conflict.
Express views and
insights into
questions of value
and commitment for
themselves in the
light of Christian
teaching.
Investigate different
perspectives on the
key issues in deciding
how Christianity
contributes to both
peace and conflict.

Can I summarise the intentions of Christians for peace?

Ask pupils to make a six-point summary (a six-box A3 grid is good for paired work – a central image of peace
in Christianity is an effective stimulus): What do Christians believe, teach, say, do, fail to do, and hope for
with regard to peace and conflict?

Can they add ‘reasons why’ to each of the six points? Can they research and discover more ‘reasons why’
around the class?

If Jesus could comment on the way Christians today behave regarding conflict, war and peace, what might
he say? Like? Dislike? How does the teaching and example of Jesus himself challenge the contemporary
Christian community? What should Christians start to do, and stop doing, if they want to be followers of
Jesus?
How do I respond to Christian ideas and practice?

Examine the teachings and example of Jesus, asking: What did he mean? Do I agree? What if everyone lived
like this in our town?

Reflecting on the ideas of forgiveness, love for enemies, ending conflict through meekness, self sacrifice and
reconciliation. What challenges do Christians face from these teachings? Do these ideas challenge my own
way of life?

A good learning strategy here writes key quotations from Jesus’ teaching in the centre of large sheets of
paper, one per table. Pupils move round the room, adding their comments to the sayings in ‘silent
discussion’. Ask them to add to, disagree with, support with an example or refute with an argument what
others have written, moving from table to table. The completed class sheets make an excellent resource for
extended writing practice.
Notes: This lesson, along with many others in the unit, will benefit from exploring the concept of hypocrisy –
saying one thing and doing another. Are all human beings hypocrites? Why is religious hypocrisy such a problem
for those who seek peace? Can it be reduced?
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These activities will help pupils to
work towards achieving the
following expected outcomes:
Emerging
 Explain reasons why Christianity
can be seen as a power for
peace in the world (A1).
 Give examples of how Christians
fail to live out their ideals and
sometimes contribute to conflict
(C3)
Expected
 Consider and evaluate views of
Christianity in relation to peace
and conflict, based on evidence
and reasoning (B3).
 Examine and evaluate the ways
Christian communities are
affected by views of the impact
of their religion on the world
(C2).
Exceeding
 Express well-informed insights
into the nature of peace,
considering ideas and arguments
about peace as active nonviolence or passive absence of
war (C3)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

Do religious communities intend to make peace or war? Why don’t they always put their ideals into action?
Students will learn
to:
Weigh up for
themselves
similarities and
differences between
Sikh, Muslim and
Christian viewpoints
and their own viewpoints.
Develop arguments
which make the case
Account for the
Muslim, Sikh and
Christian
perspectives on
conflict and peace
Interpret the ideas of
the religions and
relate them with
reasons to case
studies of action,
giving my own views
and insights for
peace

Idealism, activism and disappointment: found in all religions and worldviews?
 Find out about active non-violence. E.g.- the city of Luton’s annual Peace Walk where Luton’s diverse religious
communities visit places of worship and eat together. Images from 2014www.grassrootsluton.org.uk/newsevents/2014/5/16/luton-peace-walk-saturday-20th-september-2-5pm-farley-hill-area. Does anything similar happen in
your area? What would it take for your town to start a ‘Peace Walk’? Could students do this?
 Find out about the EDL’s roots in Luton and Britain First in Luton. Why would a Peace Walk be so important for a diverse
city like Luton? Teachers need to take care about sources of information here: hate speech is not appropriate for study.
 Look at some ‘militant atheist’ arguments that religion causes conflict. E.g. show the class some Richard Dawkins
Tweets on religion, such as, ‘No, all religions are NOT equally violent. Some have never been violent, some gave it
up centuries ago. One religion conspicuously didn’t.’ (7.01.15) or, quoting Steven Weinberg, ‘for good people to do
bad things, it takes religion’ (08.08.14).
 Look at evidence to back up this claim, such as; 2000 years of Christian anti-Semitism,
www.bbc.co.uk/education/clips/zt4hyrd and www.bbc.co.uk/news/uk-13855238
Muslim, Sikh and Christian attitudes: similar or different?

Provide pupils with some quotes from the Qur’an, Bible and Guru Granth Sahib) and ask them in pairs/groups to
speculate what if this teaching on peace and conflict were followed in Iraq, by the US or by other parties in conflict?
Encourage accurate use of key concepts in feedback (e.g. idealism stewardship; responsibility; compassion; justice;
sewa; langar) and identify some similarity and difference between the religions. Support with video extract(s) and/or
case studies.

What does it mean to put belief put into action? Introduce reflection on the connection between belief and action with
a simulation activity such as ‘Trade Rules!’ from Christian Aid. Encourage pupils to identify connections and questions
between this activity and the quotes exercise and to raise questions such as:
Why create a resource like this for schools rather than put the money directly to help the problems?
How is involvement with trade issues an expression of Christian faith and values?
What makes Christian Aid ‘Christian’?

What is similar? What is different? Pupils complete a closely focused task (e.g. a ‘Trios’ activity) which asks them to
interrogate three organisations (local, national or international) which reflect people trying to make a difference. The
‘trio’ of organisations could be: Christian Aid, Khalsa Aid and Islamic Relief; or langar at the local gurdwara, local
Salvation Army hostel for the homeless, and Alcoholics Anonymous. Use websites and/or other resources. Include
questions that compare and contrast, as well as identifying similarities to prompt pupils to think about their thinking in
feedback.
Notes: Thinking skills activities like ‘Trios’ are described in Dr Vivienne Baumfield’s book Thinking Through Religious
Education (Chris Kington 1999).
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These activities will help
pupils to work towards
achieving the following
expected outcomes:
Emerging
 Give examples of
peace making projects
from two or more
different religions (A1)
Expected
 Consider and evaluate
views of religion in
relation to peace and
conflict, based on
evidence and
reasoning (B3).
 Examine and evaluate
the ways diverse
religious communities
are affected by views
of the impact of their
religion on the world
(C2).
Exceeding
 Express well-informed
insights into the
nature of peace,
considering ideas and
arguments about
peace as active nonviolence or passive
absence of war? (C3)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

What can be learned from Muslim, Christian and Sikh inspiring peacemakers?
Students will learn
to:
Explore the example
and influence of
those who make
peace from the Sikh,
Muslim and Christian
traditions.
Apply ideas such as
influence or
inspiration to their
own views of the role
of religion in conflict.

What is the influence of peacemakers from Muslim, Sikh and Christian traditions?

Research and analyse the work of some examples of those who have made peace from Christian and Sikh
motivation (e.g. Dr Martin Luther King’s work against racism in the USA, Indarjit Singh’s interfaith work in the UK,
Farid Esack’s anti-racist and gender equality work in South Africa). Local inter-faith practice would be an excellent
case study here too.

Peace making from the origins of the three religions might look at examples from the lives and teachings of the
Gurus, Prophet Muhammad or Jesus of Nazareth.
RE at the movies: peace makers’ film club

Use a contemporary film for this work. Lesson time is precious, so it is good to offer clips in a lesson, and an
extended learning opportunity to see the whole movie to a class or year group.

Example 1: ‘He called me Malala’ The powerful story of a young Muslim woman who changed her world despite
being a victim of extremist violence, and won the Nobel Peace Prize in 2014.

Example 2: ‘Selma’ (2015) tells one part of the life story of Rev Dr Martin Luther King. It reflects the anti-racist
struggles of the civil rights movement through the lens of King’s profoundly Christian vision.

Example 3: The Peacemaker follows international peacemaker Padraig O'Malley, who helps make peace for
others but struggles to find it for himself. The film takes us from Padraig's isolated life in Cambridge,
Massachusetts to some of the most dangerous crisis zones on Earth – from Northern Ireland to Kosovo and
Nigeria.
Questions and follow ups (other examples could be used as well of course)

Discuss and write: what did you like / admire / find challenging about the ‘hero’ of the movie? In what ways did
religious vision inspire this person? Were they good followers of their faith? Each one made sacrifices for peace.
What did they give up? What did they gain?’ We all want to be peace lovers, but most of us are scared to be peace
makers. The cost is too high.’ Do you agree?

Consider the idea that peacemakers are often influential and inspiring: why is this? What would pupils say about
who influences or inspires them? Why have these three people had movies made about them?
Notes: This could be an extensive piece of work, but for the purposes of this unit, a brief illustrative investigation is
needed. Some RE departments run a ‘beliefs and ideas’ film club: a suitable context for whole films to be shown and
discussed.
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These activities will help pupils
to work towards achieving the
following expected outcomes:
Emerging
 Give examples of peace
making projects from two
or more different religions
(A1)
Expected
 Present a coherent account
of why some see religion as
a power for peace,
supported by evidence
(A2).
Exceeding
 Offer a well-informed
personal response to the
role of conflict in the
human condition; an
aberration or a necessary
evil? (C1

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

LEARNING OUTCOMES

Teaching and learning ideas and activities

So, at the end of the unit, what has been learned? Does religion cause war? A reasonable argument!
Students will
learn to:
Develop
increasingly
thoughtful
responses to a key
question about
religion in society
today, using
examples and
arguments
skilfully.

Some say ‘yes’:
Examine arguments and reasons why some people say religion is the cause of war, and choose nonreligious ways of life in consequence.
Some say ‘no’:
Examine arguments and reasons why some people say you cannot achieve peace without religion,
especially those from Sikh and Christian sources, and live as believers in consequence.
Some say ‘sometimes’
Consider examples of those who claim religion is often a factor in conflicts, but does not have to be so. Is
this balance or fence-sitting? How can you tell the difference between peacemaking religion and conflictcausing religion? Why does this question matter?
Yes, because ...
 Religions matter so much to
people that they fight over
their beliefs.
 Everyone thinks ‘I’m right,
you’re wrong’ so conflict
occurs.
 Religion is a kind of tribalism,
and human tribes have always
fought over their interests.
 Religion makes big claims for
truth, and creates conflict with
others who see the world
differently…
 Religions are often
conservative, and look back to
the past, so they fight old
battles again and again.

Sometimes, because ...
 Religion is human, so it can be
both good and evil.
 Some religious communities do
a lot for peace (e.g… ), but
some work in the opposite
direction (e.g… )
 Any religion can ‘turn bad’ and
be taken over by violent
people…
 There is a difference between
the religion that makes you
fight and the religion that sets
you free – but this difference is
not between religions, but in
human hearts and minds…

No, because ...
 Some of the world’s greatest
peacemakers have been
religious people.
 All religions offer peace to their
followers.
 Politics corrupts religion, and
leaders whip up inter-religious
conflict for their own
purposes…
 It may be good to die for your
religion, but it is always wrong
to kill for your religion…
 It is humans, not religions that
murder or perform acts of
violence. Claiming ‘My God told
me to’ is psychotic, not
spiritual…

Notes: This question is obviously blunt, but it remains a good focus for pupils’ responses. More able pupils
may be encouraged to comment on whether it is a good question or not!
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These activities will help pupils to
work towards achieving the
following expected outcomes:
Emerging
 Give examples of peace
making projects from two or
more different religions (A1)
Expected
 Consider and evaluate views of
religion in relation to peace
and conflict, based on
evidence and reasoning (B3).
 Examine and evaluate the
ways diverse religious
communities are affected by
views of the impact of their
religion on the world (C2).
Exceeding
 Evaluate arguments for and
against the contentions that
‘religion is a power for peace’
and ‘religion causes wars.’ (A1)
 Argue their own case, with
evidence, reasoning an
arguments, into the main
question of the unit, showing
intelligent engagement with
other views (C3)

© RE Today Services / A Unit of work for Key Stage 3/ 2016

LESSON
OBJECTIVES

Teaching and learning ideas and activities

LEARNING OUTCOMES

How can we summarise the viewpoints of different religions on our key question?
Students will learn
to:
Develop descriptions
of different attitudes
to conflict and peace
from four
viewpoints, learning
to handle arguments
and reasons in
religious debate

Ask pupils to write 4 paragraphs of about 100 words to summarise, in turn, the views and practice of
Christians, Sikhs, Muslims and non-religious people to our main question about whether religion is a power
for peace or a cause of conflict.

These activities will help pupils to
work towards achieving the
following expected outcomes:

They then compare their paragraphs to those given below, and amend and develop their ideas. The final
four paragraphs should be 200 words maximum.

Emerging



Consider case
studies which sum
up their learning
during this unit.
Respondto questions
about religion, peace
and conflict with
reasoning, evidence
and arguments,
recognising
prejudice,
superstition or
phobia where they
see it from any
perspective.



In Christianity, God is the great peace maker. Jesus’ message was of peace between God and
humanity, and between humans, based on forgiveness. Jesus even forgave the people who nailed him
to the cross. Human history is a history of failure: we fall, we sin, we fight, but God’s grace and mercy
can overcome human evil. In Christianity, sacred texts from the Bible, inspirational leaders, case studies
of reconciliation and theological ideas are all fuel for making peace. The Holy Spirit of God works in
human hearts and minds to build justice and peace. Not all Christians see issues of conflict and peace in
the same way: there have always been Christian pacifists, who refuse to fight at all, but ’Just War’
doctrines are another permanent strand of Christianity, where it is argued that force must sometimes
be used for justice or goodness, but only in strictly controlled circumstances.
The Sikh religion begins with unity and peace – Kabir and Guru Nanak saw the unity of humanity under
God as a key tenet of the faith. Both the fourth Guru, Guru Arjan, and the ninth Guru, Tegh Bahadur,
were martyred for their faith, preferring to die than to fight. The Tenth Guru, Gobind Singh, established
the Khalsa, a brotherhood of those prepared to defend their faith at a time when the community was
under attack. He is known as the ‘Saint Soldier’. The tension between the need to defend and the
pursuit of peace is illustrated in many stories of the Gurus. In the contemporary world, the Sikh
experience of minority status is interesting and relevant here: Sikhs in India and Britain deserve
understanding and human rights, but these are sometimes threatened. Sikh peacemakers like Bhagat
Puran Singh (1904-92CE) demonstrate the power of the Sikh vision.





Expected
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Give examples of how religion
can contribute to peace and to
conflict (A1)
Give examples of reasons why
religion can be seen as a cause
of conflict and a power for peace
in the world today (C3).
Use examples of case studies of
peace and conflict from Sikh,
Muslim or Christian sources to
explain how religions can
contribute to peace (A2)
Consider the teaching of
religious texts from Sikh, Muslim
or Christian sources in relation
to peace and conflict, giving
reasoned interpretations (B3)
Evaluate views of religion in
relation to peace and conflict,
based on evidence and
reasoning (B3).
Examine how Sikhs, Muslims
and/or Christians argue for the
contribution to peace their
faiths make (C2)
Examine reasonably the atheist
critique that religion is often a
cause of conflict, and the world

© RE Today Services / A Unit of work for Key Stage 3/ 2016





Islam means ‘peace’ and in the earliest Islamic communities ended tribal fighting and sectarianism,
establishing the ‘Ummah’ (global Muslim community) and using Sharia law to seek a civil society of
fairness and of diminished prejudice and intolerance. In the modern world, Muslim aid agencies (Islamic
Relief, Muslim Hands, and many others) seek to make peace through development. Muslim cooperation and contributions to interfaith work are many and various. In recent times, the stereotyping
of Islam as associated with terror or fanaticism has done much harm, as have the un-Islamic actions of
some self-styled ‘Islamists’. It is profoundly unfair to stereotype or judge the world’s nearly 2 billion
Muslims on the basis of the deeply un-Islamic actions of a very few violent extremists. The Prophet
himself led his people into battle when threatened, but was quick to make peace, and magnanimous in
victory.
Non-religious people sometimes say that ‘religion causes war’ and this is sometimes true: many human
conflicts have religious dimensions. Some atheists argue that ‘bad religion’ causes conflict, but others
suggest all religion is ‘bad religion’. The non-religious critique of faith often picks up three threads. First
that it is tribal, with a tendency to start fights against different ‘tribes’. Second, that because religious
doctrines offer ‘afterlife’ and ‘rewards’ these (untrue, illusory) promises prevent people from being
realistic about human life and diversity, and reinforce a tendency to ‘I’m right, you’re wrong’ certainty.
Third, that religions which teach that they alone have the truth often dehumanize others, and dismiss
their lives too lightly.

Notes: www.theforgivenessproject.com/stories/ is a superb resource for this work. Examples of startling
forgiveness are available from many different stories and religions. It showcases about 50 stories of
forgiveness, from the exhibition ‘The F Word’. The website provides numerous inspiring and challenging
stories of forgiveness.
Pairs of pupils select a story and read about the impact of forgiveness (many of the stories have a religious
dimension, but not all). They must summarise the story and present their findings and responses to the
class.
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would be better off without
religion (C2)

Exceeding
 Evaluate arguments for and
against the contentions that
‘religion is a power for peace’
and ‘religion is a cause of war.’
(A1)
 Express well-informed insights
into the nature of peace,
considering ideas and
arguments about peace as
active non-violence or passive
absence of war? (C3)

