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Why do Christians pray? Creative learning about prayer

What can children do as a result of this unit?

For the teacher
This article uses 9 Christian prayer cards in
a sorting, ranking and thinking skills
approach to learning about Christian prayer
and community life.
The work aims to enable pupils 7-10 years
old to think carefully for themselves about
praying and about the beliefs and
community living that make sense of
Christian practices of prayer. This leads to
some possibility of some learning in which
pupils think about their lives,considering the
importance or unimportance of prayer for
themselves/others.

The following pupil friendly ‘I can…’ statements
describe the learning that may be expected of pupils in
the 7 – 10 age range.

Description of achievement: I can ...
Emerging

•
•
•
Expected

Information File
When learning about Christianity, it is all too
easy for the topic of prayer to be learned in
formal and rather old fashioned ways: what
does the Lord’s Prayer say? What liturgy do
Christians use? It is better if the practice of
prayer is set in Christian community life,
and explored in the light of the learners’
own experiences of praying. Note that the
practice of prayer is very widespread –
maybe ten times more common than church
attendance. Lots of people pray, even
though they feel agnostic about whether
their prayer is answered. Lots of children
find prayer a calming or comforting activity.
RE should make space for this with
sensitivity.

•

•
•

•

•

Exceed

•

•
•
•

Use religious words to identify some
different times when Christians might pray
(e.g. at Church, at a Christening, in a time
of trouble);
Retell a story about how a Christian
minister helps people during one week;
Ask lots of questions about praying, and
look for some answers for myself;
Respond sensitivley to questions about
prayer for myself.
Identify and describe some Christian
beliefs and teachings about prayer;
Describe how prayer might be used is
some different aspects of Christian
community life;
List some similarities and differences
between different occasions when prayer
is used;
Make links between their own ideas about
praying and Christian practice.
Use the right words to show that I
understand how and why a Christian
minister prays for different people;
Apply the idea of praying as a way of
caring for myself;
Enquire into the reasons why Christian
people pray;
Respond thoughtfully to questions
about the meaning and purpose of prayer.

Activity 1: Prayer cards and images for meditation
Make a collection of prayer and meditation cards and some ‘image cards’ from Christianity and other religions. Or
create some of your own, or use some made by your pupils. It’s a cheap way of gathering ‘artefacts’ – and leads
to lots of learning.
Use the 10 images prayer card images for group and class discussion about spiritual questions – give them to
each group in an envelope. These are also available for subscribers to download from the web. Groups of three
or four are fine. The story below sets the context for learning and a series of activities for pupils.

On Monday morning, the Christian minister Rev Lynne Coles sits down at her desk and
gets out her diary. It says:

She looks in her desk drawer, and finds the nine cards of images and prayers. Which
should she take to each of her four appointments? What would she write into each card?
•

Which cards to the pupils think she should take to each of her appointments? Ask
them to justify their choices.

At the primary school, the assembly is great. Then the teacher says ‘It’s really nice of you
to take the Year 6 lesson. We’re all looking forward to it, especially because you’re doing
such a tricky topic: ‘Images of God.’ The minister screams inside: she has forgotten all
about this. But she goes to the lesson, says a quick silent prayer for help and puts the
nine cards on the floor in circle time. She asks the pupils: organise these into a diamond
nine. Which are most to do with God and which are least to do with God? The lesson
goes well.
•

Ask your pupils to work in pairs to create this diamond 9. They will need to discard
one of their cards.

She meets the couple having the baby Christened, and does the wedding planning. At the
funeral, she gives Mrs Stringer the card she chose for her.
•

Ask pupils: what would you write in these three cards? You could give them some
Bible verses to choose from for this part of the task.

Back at home she checks the diary again.

She decides to choose three of the nine cards, scan them, and use them as images for
prayer and reflection.
•

Ask pupils to choose three images for Rev. Lynne and write the prayers she might
say at an interfaith celebration, where members of different religions join together
to pray.

Activity 2: Four letters to Reverend Lynne
The following week, Lynne receives four letters from the people she met. Each one of them asks her to help in
some way. Work in a group of four to reply to these letters, as if they are from Reverend Lynne
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Which of the nine cards
are more to do with God
and which are the least to
do with God? use the 1-23-2-1 pattern to show your
views. (What would an
atheist do with this task?)

Prayers for peace
between religions

Calendar
creation

Interfaith
Expression

You are writing prayers for the
interfaith week of prayer for
peace. Which image would you
use, and what prayer would
you say to go with the image?
Can you write three prayers,
one for children ages 5-7, one
for teenagers, and one to use
in a service where people from
6 religions will be joining
together?

Your group are asked to design 3
spiritual calendars, with 12 well
chosen and fitting images in each
for each month of the year, one
Christian, one Muslim, one
Jewish. Find out lots about the
calendars of the different
religions – for example, does the
Muslim one need 13 months? To
save money, the boss wants to
use some images the same in
each. Choose and justify them.

Look at the cards and
choose the three which
could be related to more
than one religion most
easily. Why did you choose
these?

Which for whom?

Adapting the learning for younger pupils
Although this learning is designed for 7-10 year old with a few simple adaptations some of
this material can be accessed by 6-7 year olds who are studying prayer, leaders or a more
cross curricular theme on our local community.
•
•
•
•
•
•

With 6-7 year olds, you could use the prayer cards in circle time. Make larger sized copies! Lay
them out on the floor, looking at each one together as you do.
Tell the story of Reverend Lynne simply. At each point, ask the children which card she might
choose for each occasion, and why. Hear several different views. Suggest what she might write in
the card, and talk about alternatives.
Ask the children why praying for somebody is like a gift. A prayer is generous, some people find it
helps them, it is kind.
The interfaith prayer activity is too difficult for these pupils: leave it for 9-10 year olds.
You could extend the story by having her open three ‘thank you’ emails the following week from
the parents after the baptism, the couple after the wedding and the widow after the funeral. Or you
could ask pupils to write these emails – or letters - in role.
You could ask the children to make a prayer card for themselves, and one to give to someone they
care for. Make sure the activity is open, rather than assuming any belief – for example, tell them it
can be a reflection or a prayer, addressed to no one in particular or to God.
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Is God real?
Background knowledge for teachers
This unit explores a key question for RE, about
the existence of God. It is set up in the form of
an enquiry, and there is scope for you to
extend this enquiry in other directions, as suits
your context. As with many good RE enquiries,
there is no agreed answer to this question!
The use of a detective sets up a context for
asking the questions, although the activities
reveal that this question is not the kind of
dispassionate, disinterested investigation that
might be carried out about the puzzle of some
ancient crime: the question about the
existence of God has implications for the vast
majority of human beings. You should not
expect your pupils to come to a clear
conclusion. Some may, of course, but be
prepared for tentative conclusions and look for
an understanding of the evidence.
Essential/core Pupil Knowledge
Pupils should know that when Christians talk
about God, they are not talking about a little
old man on a cloud. Most Christians believe
God is Spirit, omnipotent (all-powerful),
omniscient (all-knowing), benevolent (allgood), eternal, compassionate, just, loving,
creator and sustainer of the universe and all
life. The Bible offers many names, metaphors
and similes to convey something of the nature
of God, but most Christians would say that God
can be most fully known by looking at Jesus,
God incarnate (in the flesh).
Pupils should also know that few Christians
believe because of arguments. Most are
Christians because of upbringing or because of
their experience of the impact of their faith in
their daily living. Many would say they have
experienced the presence of God in one way or
another through their lives, whether through
worship, prayer, celebration, community, or
nature, for example.

Age range: 9-11
Links across curriculum
• enquiry skills, including interpretation,
evaluation, reflection and application
• SMSC, including developing awareness
of their own and others’ beliefs,
increasing ability to reflect on the
impact of faith in people’s lives, and an
increasing desire to explore their own
and others’ views
• literacy, including developing skills in
non-fiction report writing, using
evidence and argument.
Assessment for learning
L3
I can say what God is like for Christians,
using some correct words
I can give one reason why some people
believe in God and talk about why it is
important.
I can give one example of how believing in
God makes a difference in some people’s
lives
I can recognise and ask important
questions to do with the existence of God
L4
I can describe the God of Christianity,
using some technical words and Biblical
metaphors
I can give reasons why some people
believe in God and some people do not
I can give several examples to show how
believing in God can affect people’s lives
differently
I can suggest answers to some of the Big
Questions about the existence of God
L5
I can talk about some of the differences
between people’s ideas of what God is like
and whether God exists
I can explain how belief in God can affect
people in different ways
I can respond thoughtfully to the question,
“Is God real?”, giving evidence to back up
my ideas.
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Chapter 1
The envelope landed on my desk. ‘It’s
for you,’ said the boss. ‘This case has
been hanging around for a long time.
Clear it up. I want a report on my desk
in 7 days.’
I opened the envelope and drew out a
single sheet of paper. Printed in big
letters:

Is God real?

A Big Question, I thought.
Sure, I thought; this is the job for an
Expert Investigator. One who can ask all
the right questions. Who can talk to all
the right people. One who will sift the
evidence and come to a balanced answer.
To the Truth. One who can be trusted
to tell it how it is. In short, an Expert
Investigator like me.
I made a list. Start at the beginning, I
said to myself.

What are the questions I need to ask to
get at the Big Question?
Chapter 2
I looked it up. I’m going to have to deal
with the God of Christianity, that one’s
big enough. When I’ve solved that one,
I’ll have a look at God in Islam, Hinduism,
or Sikhism. Unless they are all the same.
Are they all the same?
Wait! One Big Question is enough for now!
So what is this God supposed to be like,
this ‘Lord God Almighty’? How can I find
out?

Activity 1: What questions?
List all the questions that you think you will
need to answer if you are going to solve
the Big Question.

Investigation File 1: Questions, Questions
Here are some of my questions. Which
ones are the good ones? Which ones are a
waste of my time and the boss’s money?
Who is this God?
What kind of God are we talking about here?
What God are we not talking about here?
Are there any witnesses for this God?
Can I trust them?
Where can I find these witnesses?
Why do some people say this God is real?
Are there witness against this God?
Why do some people think God isn’t real?
What’s God’s shoe size?
Why doesn’t God just zap the bad people?
How can God hear everyone when they pray?

Hang on, I can’t ask some of those
questions before I’ve answered the Big
Question. Hmm…This is going to be bigger
than I thought, I thought.

Activity 2: What kind of God?
a) Firstly, list the things you are going to
need to do to find out what this God of
Christianity is supposed to be like. Where
will you go for your information?
b) Secondly, use the Investigation File 2.
What do each of these metaphors or
similes tell you about Christian ideas of
God?
c) And thirdly, if you had to put together a
‘Wanted’ poster for God, you wouldn’t be
able to draw this character, so what would
your description say? What is this God like?
Stephen Pett © RE Today 2013

Investigation File 2: God’s Big Book
I started with the book of God. Some Christians say that God wrote the
Bible. Others say that he inspired it. They agree that it talks about God a
lot, describing what God is like and how he deals with people. Is this
evidence that he is real? I guess so, but is it strong evidence?
There I go again, asking more questions! Let’s stick with what kind of God
the Bible describes.
Here are some of the names, similes and metaphors the Bible uses. A good
place to start, I figured. What kind of God is the God of Christianity?
Be careful, though! Are these similes or metaphors? Metaphors should not
be taken literally!

Rock

Father
As a father has compassion on
his children, so the Lord has
compassion on those who fear
him.
Psalm 103:13

Shepherd
The Lord is my shepherd. He
leads me… guides
me…comforts me.
Psalm 32

Creator
In the beginning, God created
the heavens and the earth.
Genesis 1:1

Fortress
The Lord is my rock, my
fortress and my deliverer… my
shield… He is my stronghold,
my refuge and my saviour.
2 Samuel 22:2-3

Praise the greatness of our
God! He is the Rock, his works
are perfect and all his ways are
just. A faithful God who does
no wrong; upright and just is
he.
Deuteronomy 32:3-4

Light
God is light; in him there is no
darkness at all.
1 John 1: 5

Jesus

Eagle

Jesus is the image of the
invisible God… In Jesus, all the
fullness of God dwells in bodily
form.
Colossians 1:15; 2:9

He shielded them and cared
for them, like an eagle that
stirs up its nest and hovers
over its young…
Deuteronomy 32: 10-11

Eternal

Potter

Everywhere

To the King, eternal, immortal,
invisible, the only God, be
honour and glory, for ever and
ever. Amen.
1 Timothy 1:17

O Lord, you are our Father. We
are the clay, you are the
potter. We are all the work of
your hand.
Isaiah 64:8

‘Can anyone hide in secret
places so that I cannot see
him?’ declares the Lord. ‘Do
not I fill heaven and earth?
Jeremiah 34:24

Almighty
With God, all things are
possible.
Matthew 19:26

Holy
Holy, holy, holy is the Lord
Almighty; the whole earth is
full of his glory.
Isaiah 6:3

Spirit
‘God is spirit,’ said Jesus.
John 4:24

Judge
God has set a day when he will
judge the earth with justice.
Acts 17:31
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Chapter 3
So, I’ve got an idea of this God of
Christianity but it’s not very clear. I
think I’ll try and clear my thinking a bit,
using the Negative Way. Remember
that? Medieval thinkers like Moses
Maimonides said that you can’t talk
positively about God, because God is
beyond our ability to make sense of the
idea. So we need to use the Negative
Way, and say what God is not. I wonder
if that will help. . .

Chapter 4
Well, that kind of helped. I guess that
this God cannot easily be pinned down by
words.
But is God real? That’s my question!
I know the kind of God most Christians
believe in, but does this God exist? I’m
going to have to ask some folks. People
with different ideas. And then weigh up
the evidence.

Activity 3: God is not…
a) Firstly, you might build this up by thinking
about the wind first. In pairs, come up with
as many ways of finishing this sentence
starter as you can: The wind is… (e.g. strong,
dangerous, cooling).
Now think about this and write some ideas:
The wind is not… (e.g. in one place, in pieces,
still).
b) Secondly, you’ve already heard some
things that Christians think God is… so have a
go at what Christians might say that God is
not…
God is not… e.g. a man, in a cloud, evil, tall,
pink, selfish, etc.
c) Thirdly, take all the ideas from your class.
Write them on a large piece of card or on the
whiteboard, leaving a large space in the
middle. Do your descriptions about what God
is NOT like help to make more sense of what
Christians think God IS like? Why?

Activity 4: Witnesses
a) Firstly, as a class, talk about who you would
like to have as witnesses in this investigation.
Make a list of people from history and today.
Who would be the best witnesses and why?
Are there any local people who would come
in to your school to answer some questions?
b) Secondly, now you know a little more
about belief in God, what questions would
you ask them? In a pair, make a list of your
interview questions. Share these with
another pair and decide your best three
questions. Then share these top questions
with the class and decide your most
important ten class questions.
Stephen Pett © RE Today 2013

Investigation File 3:
I asked a load of folks, “Do you think that God is real?”
Here are some of their responses. An interesting bunch.
Not sure how reliable they all are, so you might need to
find some of your own witnesses.
I believe that God is real. I believe
that the Bible describes what God
is like, and that God came to earth
in human form, in the person of
Jesus. If I want to know what God
is like, I look at Jesus. For me, the
only sufficient explanation of the
power of Jesus’ life, death and
resurrection is that it is true.
When I look at the amazing,
beautiful creation, I see God’s
work in it. I have also experienced
God’s love and care in my life. I
try to worship God through my
words and actions.
Chris

I was brought up in a Roman
Catholic family, so the idea of God
has always been part of my life.
When I was younger, I didn’t
really question whether it was
true, I just got on with living a
Christian life. It seemed to make
sense. Now I am sure that it is
true. The Church gives me a
pattern for my life, reminding me
that I need to say sorry for bad
things and to try to put them
right. Taking care of people in
need is an important part of being
a Christian.
Marie

I was christened as a baby. My
parents took me to our local
Anglican church regularly and I
used to enjoy it. As I got older I
drifted away. I suppose I had an
idea that science explained life
and you don’t need God.
But I can’t let go of the idea
completely. I’d like God to be
real. Even if God doesn’t exist I
still pray every now and again. I
think that there probably is more
to life than just living and dying
and that’s it.
Shelley

I came to know that God exists
when I was 21. I had no religious
beliefs. I knew about religion from
my RE lessons but I wasn’t
bothered at all. Other people
could believe what they wanted.
But then I was going through a
tough time with my own illness
and a good friend dying. I was
really upset and desperate, I
would say. So I called out to a God
I didn’t believe in to help me –
and I felt this amazing sense of
love and power overwhelm me! It
was incredible! I felt such peace!
Since then I have found out more
about the God of love at my local
Pentecostal church. He changed
my life.
Sam

I can’t believe that God is real – it
doesn’t make sense! The
universe happened by chance, we
exist because of evolution. People
believe in God because they want
some protection in the universe –
they are scared of dying and there
being no life after death. Religion
stops people from making the
most of life. I think this life is
amazing! I want to know as much
as I can and live life to the full. I
think that we should treat others
as we would like to be treated.
We don’t need a ‘God’ to tell us
that.
Phil

I can only speak from my own
experience and in the
uncertainties of the world and in
my own life I need something to
hold on to. For me that rock is
Jesus – and about everything else
I try to keep an open mind. It is in
the life and teaching of Jesus that
I begin to see the spirit of
Ultimate Truth in a human form.
With that simple statement I may
claim to be a Christian. As a
Quaker I see life as a spiritual
quest, part of an inward journey
in which we open our hearts to
God.
Richard

Activity 5: Interrogation!
a) Firstly, imagine a line on your desk, going from “Yes, God is real” to “No, God is not
real”. Take the six witness statements from Investigation File 3 and place them on the
line where you think they fit.
b) Secondly, work in pairs and interrogate the witnesses. Ask your partner
I. what do each of these people think God is like?
II. why do each of them believe or not believe?
III. what difference do their beliefs make to how they live?
Stephen Pett © RE Today 2013

Chapter 5
It’s deadline day. I’ve got to give my boss the Report.
It’s been an interesting ride but this one has me
stumped! A Big Question, alright! People spend their
whole lives trying to find the answer to this one, so
I’m not likely to get the Answer in just few days.
Well, that’s what I’ll tell the Boss!
I’ve found that this Big Question contains a whole heap
of other big questions.
I’ve found out a little about what kind of God it is
that Christians believe in. That’s helped me make sure
I’m looking in the right place, not up on some cloud,
somewhere in the sky!
And I’ve talked to some people who have an idea about
the Answer. Some of them are convinced, others are
not so sure.

Activity 6: Report
Now it’s time for you to
put together a report. Use
at least two of the
sentence starters from
each column.

So… what do you think I should put in my Report?
I’ve got to satisfy the Boss by giving good reasons, even
if I can’t give him the Answer he’s looking for.
Can you help?

Final Report: Is God real?
Introduction

On the one hand…

On the other hand…

Conclusion

This question is..

Most Christians say that God
is…

Some people believe
that God is not real
because…

For Christians, the strongest
evidence for God seems to
be…

Another reason is …

For atheists, the strongest
evidence that there is no God
seems to be…

This is an important
question because…

This means that God is not…

This is a big question
because…

Some people believe this God is
real because…

When the question
says “God”, Christians
mean…

Others believe because…

In order to answer
this question I have
had to…
The main question
leads to lots of other
questions, such as…

This is a strong/weak argument
because…
Believing in God is very
important for some people, for
example…
Believing in God can have a big
impact for some people
because…
Many people who believe in
God don’t think you can actually
prove God’s existence but they
say…

This is a strong /weak
argument because…

Believing in God is a big part in
millions of people’s lives
because…

Some people think no
one should believe in
God because…
Some people are quite
happy for others to
believe, even if they
don’t, because…
Believing that there is
no God might affect
how a person lives, for
example…

Arguments don’t always
persuade people to believe or
not to believe, because…
This is an important question
to explore because…
I think… because…
I am not sure about the
answer to this question
because…
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Religions of the World:

Programme 6: Judaism
The Jewish story of Moses

storytelling from the BBC for 4–7s in RE

Background for the teacher

In this programme, children will hear the story of Moses and the Pharaoh. The
Hebrew people are set free after being slaves in Egypt. Prayer and trust in God
are the simple concepts used to make sense of the story.
They will learn about hard times: for Moses as a baby, and for the people
enslaved in Egypt. They will learn about the hopeful idea of the ‘Promised
Land’, described in the Jewish Bible as a ‘land flowing with milk and honey’.
The story is a founding story of Judaism and is celebrated annually through the
Passover festival, usually called ‘Pesach’. Freedom, solidarity, God’s
deliverance and justice are some of the key ideas.

The famous story of the Burning Bush is about Moses
hearing God’s voice, giving him strength and power to
become a liberator. In Jewish understanding, God is no
to be pictured.

Key words: religion, slave, pharaoh, prayer, freedom, trust
Learning idea 1: Slaves

Before you show the clip ask the class to make a list of things we have to do
but don’t want to. This might include bedtime, school (sometimes), eating up
all our food and many more. But tell the children that being a slave was much
worse than all of these things put together: the Egyptians made life terribly
hard for the Jewish slaves, and they could never do what they wanted. Ask
each child to draw a picture of one of the slaves, and write three words to
describe how the slave must have felt around their picture. Sad? Trapped?
Imprisoned? Upset? Angry? Cross? Make a display.

Learning idea 2: Escaping!

Talk to the children about escaping, and how exciting is it to ‘get away’. Play a
game in which a volunteer starts in the centre of a loose circle of blindfolded
children. They can escape from the circle by moving very quietly through the
blindfolded ‘guards’. But if the guards hear them, they can use outstretched
arms to touch them and stop them escaping. Ask the children what the Jewish
people were escaping from in the story, and make a list of different answers.

Learning Idea 3: Promised Land

Discuss the idea of the ‘Promised
Land’ with the children. A place where
people can be free, safe and care for
each other. A place where there are
lovely trees, and plenty of ‘milk and
honey’, says the Jewish Bible. Ask the
children to rest their heads on the
desks and close their eyes, and give
them a short guided reflection what
their Promised Land would be like. Tell
them they will be able to draw the
Promised Land they have imagined,
and when they open their eyes, give
them paper and crayons for this. If
appropriate, ask them to write a
sentence to explain their drawing.

The quiz

Ask children to watch carefully and see
if they can answer the questions.
Teams of three are good for this.
1. How many thousands of years
ago did the Jewish religion start?
4,000.
2. What do the Jewish people call
the land of Israel?
The Promised Land.
3. What was the King of Egypt
called?
The Pharaoh.
4. What did the Jewish people pray
for?
God’s help.
5. Who rescued Moses from the
River Nile?
The Princess of Egypt.
6. What did Moses do that made
him run away?
He killed an Egyptian guard.
7. What message came to Moses
from the Burning Bush?
God said: ‘let my people go’.
8. What was the last plague sent to
the Egyptians?
The death of the first borns, by
the Angel of Death.
9. What did the Jewish people use
to paint their doors?
Lamb’s blood.
10. How did Moses lead his people
across the Red Sea?
He held out his shepherd’s staff
and God made a way through the
water.

Religions of the World:

storytelling from the BBC for 4–7s in RE

Programme 7: Judaism
The Jewish story of Hanukkah

Background for the teacher
In this programme, children will hear the Jewish story of Hanukkah.
They will learn about a story in which being free to worship as you choose is
very important – this is a festival of faith and freedom. It is about faith in God,
who honours people who trust him, and freedom to worship as you choose,
without being pressurised to do what rulers say.
They will think for themselves about the story of the miracle of Hanukkah,
when Judah Maccabee lit the sacred temple lamps even though he had hardly
any oil, and the lamps burned for eight days.
They will be able to consider why this festival matters to Jewish people and to
think about their own ideas to do with faith and freedom.

Key words: religion, festival, miracle, Hanukkah
Learning idea 1: Writing from pictures

Watch the programme together and discuss the story. Ask the class (Year 1 or
2) to use the pictorial writing frame on the next page to give a recount of the
story they have seen and heard. Children can compare their recounts with
other pupils. This activity offers good development opportunities for links
between English, literacy and RE. The learning intentions are to enable pupils
to remember and think about the festival.

Learning idea 2: We all like to be free: a display of flames

Discuss the idea of being free. This, for children aged 4–7, is a lot to do with
doing what we want. What can we do at playtime but not during lessons? Do
we all need a bit of freedom? Do we all enjoy choosing for ourselves?
• Ask the children to take the outline of a flame shape, on red paper, and
draw a picture of themselves doing something they like to do when they
have free time.
• On a yellow flame, they draw their favourite moment from the story.
• On orange flames, write the letters F R E E D O M and the letters
H A N U K K A H.
Make a candle flame display of these flames, around a large nine-branched
candlestick, like one Jewish people use at Hanukkah.

After the Jewish people had won back
their temple, they believe God gave
them a miracle, to keep the lamps
The
quizfor eight days.
burning

Ask children to watch carefully and see
if they can answer the questions.
Teams of three are good for this.
1. What is the Jewish building for
worship called?
Synagogue.
2. Who is the Jewish religious leader?
Rabbi Sydney.
3. How many days does Hanukkah
last?
Eight days.
4. What was the name of the cruel
Greek leader who invaded the land
of the Jewish people?
Antiochus.
5. What is the Jewish holy book
called?
The Torah.
6. What was used to keep the lamps
burning in the Jewish temple?
Special or holy oil.
7. Judah Maccabee’s name has a
special meaning. Can you
remember?
Judah the Hammer.
8. How long did the sacred lamps
burn for when Judah lit them up,
even though he had hardly any of
the special oil?
Eight days.
9. Jewish people believe the burning
lamps were a miracle. What does
the word mean?
Something God does.
10. What were the two children in the
story called?
Solomon and Eliza.

The Jewish story of Hanukkah
Write the story you saw on the video. There are some key words to help you at the bottom of the page.

Can you use any of these words to help you tell the story?
synagogue / army / temple / sad / Maccabee / holy oil / candle lamps / miracle / menorah / remember / Hanukkah

Ages 4–6

How do some non-religious people welcome a new baby?
Background knowledge for the teacher
• Some non-religious people choose to mark the birth of a baby
WITHANOFÝCIALCEREMONY ALTHOUGHNOTALLDOTHIS
• A ceremony to mark the birth of a child in a non-religious
context is most often called a ‘naming ceremony’ or a ‘babywelcoming ceremony’.
• There is no set format for a non-religious baby-welcoming ceremony,
although many have certain features in common.
• There are many different paths that non-religious parents may take
when it comes to a naming ceremony. Some might choose a civil
naming ceremony, while others might elect to have a Humanist
ceremony. Some non-religious parents arrange their children’s
ceremonies independently of any organisation.
• A number of non-religious parents choose to appoint other adults
to have a role in their child’s upbringing. Some call these adults
‘godparents’ as this is a well-known title. Others select different names
including ‘supporting adults’, ‘mentors’, ‘sponsors’ and ‘guideparents’.
• A naming ceremony often contains readings and promises made
to the baby, and of course, the baby’s name is focused upon with
many ceremonies including information on why that particular name
was chosen.
This unit focuses on celebration in general and naming ceremonies in
particular. It starts with pupils thinking about welcoming others, and
especially welcoming babies, as a naming ceremony is just one way of
welcoming a baby into the world.
It moves onto looking at different celebrations in life, some of which
most pupils will be able to personally relate to. Pupils will be focusing on
observable features of celebrations including cards given, words spoken and
food eaten, alongside developing their understanding of reasons why each
celebration takes place.
Pupils then focus on celebration when a baby is born by learning about what
happened at George’s non-religious ceremony. They think about the promises
made as part of the ceremony and decide upon their own good promises to
make to a baby.
This unit culminates in style with pupils pooling all their knowledge about
non-religious naming ceremonies and celebrations, to plan and hold their
own naming ceremony for a new addition to the class. The work in this unit
could support those using the RE Today scheme of work (unit F5: ‘Where do
we belong?’).

Assessment
for 4–6s
The statements below suggest ‘emerging’, ‘expected’
and ‘exceeding’ outcomes from this unit. The
emerging outcomes are derived from the early
learning goals. Adapt them for the age of pupils you
are teaching. If necessary adapt the ‘e’ words to the
assessment language of your school.

Emerging
• Talk about welcoming others and celebrations,
expressing themselves effectively.
• Answer ‘how’ and ‘why’ questions about
their favourite celebration.

Expected
• Give a simple description of what happens
at a baby-naming ceremony.
• Give the meaning behind a favourite
celebration.
• Talk about which promises would be good
to make to a baby.

Exceeding
• Identify why some people who do not hold
a religious worldview choose to have a
naming ceremony.
• Give a clear account of the meaning behind
two or more celebrations.
• Talk about appropriate promises to make
and how these would change the lives of the
baby and the person making the promise.
This unit helps pupils in Scotland to achieve
RME 0–04a, 1–09a and 1–09c.

eResources
Go to www.natre.org.uk/inspiring-re/ to access the
resources below.

Essential knowledge for the pupil
Pupils will know:
• celebrations are an important part of life for many people

Members are able to download extra resources to
support this unit:

• each celebration has a reason behind it

• Photographs of baby welcoming ceremonies.

• some non-religious people choose to have a naming ceremony
to celebrate the birth of a baby

• Full text of the interview with Tim,
George’s father.

• promises are often made at naming ceremonies
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• Humanists UK has information about Humanist
views on non-religious naming ceremonies,
INCLUDINGASHORTÝLM

Activity

1

Warm welcome

Give the pupils some exciting news – they are going to have
a visitor! Give pupils the chance to talk about their feelings
towards having guests to their homes and a guest in the
classroom. Share examples of how pupils make visitors to
their homes feel welcome, and invite suggestions for what
they might do to make the visitor feel welcome in class. The
visitor might be a willing member of staff, some older pupils or
some parents – invite them in at an appointed time and carry
out pupils’ welcoming ideas.

Activity

2

Welcoming babies

Think about what we do to prepare for, welcome and look after
babies. Children with younger family members and friends can
be encouraged to share their experiences and feelings. Some
pupils may have helped to buy a present or card for a newborn
(look at some together) – why do they think people do this?
Look together at some birth announcements. Help pupils
to pinpoint words that show the family is pleased by the
new arrival.
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3

Exploring and designing

Ask pupils to recall all the things people might
do to welcome a new baby. Remind children that
being born is very special and for many people
there are lots of special times in life, such as
birthdays and weddings.
Have a ‘Special times’ box prepared with a range
of 2D and 3D items linked to special times inside.
The box could contain:
• cards (e.g. 5th birthday, Father’s Day, new
baby)
• candles (e.g. birthday candles, Christingle
candles, Hanukkah candles)

Request that each child brings in a photo of themselves as
a baby and speaks with their parents about why they were
given their name. In class, look at the photographs, allow
pupils to guess which class member each baby grew into and
share stories of how pupils were named. Discuss changes
that happened as the babies grew up into the school-aged
class members.

Activity

Activity

Our favourite celebrations

Ask children to decide upon their favourite celebration –
parents may be happy to help discuss this at home. Each pupil
should stick one drawing or photo of their favourite celebration
onto some very large paper to create a whole-class ‘Our
favourite celebrations’ collage. Whilst creating their drawing
and sticking, it is useful for a member of staff to prompt
discussion focusing on pupils’ knowledge and understanding.
Discussion should centre on children’s chosen celebrations and
may include: the reason for the celebration, decorations used,
cards given, clothes worn, food eaten, special songs or dances,
special words that are said, candles used and people who
join in with the celebration. Pupils’ words can be recorded on
speech-bubble-shaped paper and added to the collage.

• different types of wrapping paper (e.g. new
baby, wedding, birthday)
• photos of children and families celebrating
together
• an item of newborn baby clothing and
images of clothes worn on special occasions
• decorations (e.g. birthday banners, a bride
and groom cake topper, images of rangoli
patterns)
• photos and recipes of food eaten at different
times of celebration
Allow pupils time to explore the contents of the
box. Give each child the chance to choose one item
that they know lots about and explain what they
know. Children should also choose one item that
takes their interest and try to describe why they
like it so much. Explain to children that everything
in the box is linked to ‘celebration’. Discuss
whether pupils have heard this word before and its
meaning.
Recall any times in school where pupils might have
celebrated (e.g. a school harvest festival, endof-term party or graduation ceremony from F1/
Nursery). Look at any photos of these celebrations
together and share pupils’ memories. Discuss why
each of the celebrations was held and explain that
most celebrations have a reason behind them. If
pupils have not already done so, now would be a
good time to discuss reasons behind some of the
celebrations linked to the box.
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Activity

5

Celebrating
a birth

Remind pupils of their work on how
to welcome others and especially
how people welcome babies into
the world. Introduce George.
Explain that when George was
born, his parents (Kerrie and Tim)
wanted to welcome him into the
world and celebrate the birth
with friends and family. So they
organised their own non-religious
baby-welcoming ceremony.
Using the pictures and words on
pp. 8–9, the poem on p. 7 and,
for members, the web resources
NOTEDONP HELPCHILDRENÝND
out about what happened at the
welcoming. Discussion should
include observable features of the
ceremony, e.g. which guests were
invited, special cards or gifts given
and decorations, alongside reasons
why George’s mum and dad chose
to have the ceremony to welcome
their son.
If any pupils have been to a naming
or welcoming ceremony, they can
tell others about their experience.
Non-religious naming and
welcoming ceremonies often differ
from each other, so pupils’ recounts
may differ from George’s example.
This is a good teaching point; not
every family does things in exactly
the same way.

Activity

6

I promise to …

Look together at the special words
spoken at George’s welcoming
ceremony on p. 7.
Count the amount of times pupils
CANÝNDTHESPECIALWORDSk)
promise’. Discuss with pupils what
a promise is and the importance of
trying to do as you have promised.
Explain that a welcoming ceremony
is a time when parents (and
sometimes siblings, grandparents
and other attendees) often like to
make promises to the baby. Look
at each of the different promises –
why is it a good promise to make
to a baby?
Take suggestions of excellent
promises to make to a baby and
write one of them up as shared
writing. Pupils can then write one
good promise of their own to make
to a baby. Each promise should be
written carefully onto a triangle.
All of the triangles can be attached
to a thin strip of paper or fabric to
form a string of bunting that might
be displayed at a baby-naming
ceremony. Reserve this bunting for
potential use in Activity 7.

Opportunities for continuous provision

7

Our own
ceremony

By now, pupils will have learnt
lots about naming ceremonies
and celebrations in general.
Introduce the idea that they are
going to have a celebration as
a class to name and welcome
someone very new. The new
person could be a soft toy,
persona doll, doll of a newborn
baby, etc.
Discuss what is needed for a
naming ceremony (ideas may
include deciding upon a name
for the new addition, invitations
for guests, appropriate cards and
gifts for the new arrival, promises
to be made, decorations, special
clothes to be worn, appropriate
songs or dances for the ceremony
and food to be served). Once
the class have decided upon a
list of what is needed, pupils can
begin the necessary preparation
tasks such as choosing a name
before the ceremony and making
appropriate cards.
At an appointed time, hold your
class’ very own naming ceremony
including all the important
features that pupils have planned
and prepared for.

For older pupils

Book cornerpÝCTIONANDNON ÝCTIONTEXTSONBABIES SUCHASTopsy and Tim: The
New Baby.

• Compare more than one nonreligious ceremony.

Post box – allow pupils opportunities to make invitations and cards for babynaming ceremonies and other celebrations with relevant pictures and words. If
the classroom has a post box, children can post their cards and invites.

• Compare a non-religious
ceremony with a religious one.

Special times box – this can now be renamed ‘Celebrations box’ with pupils,
and left out for them to explore, discuss and use items in role play.
Our new person – if your class’ new addition from Activity 7 is accessible, pupils
CANTRYOUTDIFFERENTNAMESFORITUNTILTHEÝNALNAMEISDECIDEDUPON4HEYCAN
also tell it their promises and try to keep them. Children might like to write more
promises onto triangles to add to the bunting.
Modelling – of artefacts and foods linked to celebrations.
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Activity

• Look at readings as well as
promises from a baby-naming
or welcoming ceremony.
Assess why they were chosen.

Activity

5

Activity

6

eResources

Special promises from
a naming ceremony
I promise to love you.
I promise to protect you.
I promise to teach you to be
honest and kind.
I promise to help you to
do your best.

George
This summer we waited
for mummy
And George as he grew
in her tummy
He came out with a yell
And a terrible smell
But really we think he’s
quite yummy.
Now he’s out he’s an
excellent brother
And we really do love
one another
Playing is fun
With everyone
But please Mummy
don’t have another
Florence Grant, 6

Kerrie and George at George's
baby welcoming

George as a baby
George now
eResource and photocopiable by purchasing institutions © Copyright RE Today Services 2017
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Activity

5

Tim says

eResources

We picked ‘special friends’
for our child. Special friends
are a bit like godparents but
without the god bit.

We invited family
and friends.

Tim reads some
special words.
Family and
friends listen.

People gave cards and
gifts to the baby. Mostly
they were ‘new baby’ cards
and we still have those.

People wrote some words for
the new baby in special books.
We have kept the books.

The baby-welcoming ceremony
was important because we
included the people who
would help and care for our
baby as he grows up.
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eResource and photocopiable by purchasing institutions © Copyright RE Today Services 2017

Activity

Kerrie says

Tim and I read poems.

5

eResources

We had some party
banners for decoration.

We wanted to celebrate
George being born with
family and friends.

George’s big sister Flo
welcomes her brother.
She reads a poem that
she has written for the
baby welcoming.

We served party food.
George’s special friends,
grandparents and sister
all said special words.

eResource and photocopiable by purchasing institutions © Copyright RE Today Services 2017
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