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A practical session to clarify
and inspire your KS3 and 4
RE: the latest RE Syllabus
from the SACREs.
Watch the other webinars in
this sequence as well, which
are jointly presented to
primary and secondary
colleagues. This one is an
additional session for
secondary teachers of RE.

Secondary
Teachers
of RE CPD
Session 75
minutes
webinar
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Page 67: the most important page in the syllabus?
The statutory outcomes by age group.
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Page 55: KS3 Intent

Three elements
of the aim

A1-C3 – make sure your
pupils achieve in all these
areas over the three years

Page 55: KS3 Intent

•
•
•

•
•
•
•
•
•
•
•

Balanced programme of study
Flexibility for schools to select –
say 9 from 16
Every encouragement to use the
KS3 outcomes (statutory) to plan
additional units of your own
Heartily religious approach to RE
Incorporating more space for
NRWs than before
Setting high standards of enquiry
Good connections to GCSE for
the next key stage
Making suitable space for
Christianity and other religions
Local, regional, national, global
Focus on some disciplines of RS
Minimum: Sikh, Buddhist,
Muslim, Christian, NRWs

•
•
•

•

•

•

•

Flexibilities: teaching time, number of
units covered. 9 over the KS? More?
Linger longer, dig deeper, aim for rich
knowledge
What is it like to be a Buddhist, Sikh,
Christian, Muslim in Britain today?
Some schools might teach this unit 4
times. Focus on lived religion.
But others will use it once as a general
intro, and do specific systematic
studies from the other unit: what’s
good and challenging about being a
teenage believer?
Christianity – teaching of Jesus and
test of time, justice for Christians.
Also usually in each thematic unit.
Issues-based studies: ethics, worship,
philosophy, cohesion and respect,
sacred text, life after death, spirituality
and arts, science and religion, conflict
and religion, climate justice.
A thematic syllabus, with space for
systematic study of religions one by
one.

RE Today offers teachers attending our courses:
Free downloads of PowerPoints, PDF files and
so on. These are for use in your own school
only, any other use must be by written
permission.
Your password for today is: syllnotts2020!
Go to:
www.retoday.org.uk/school-support/resources/courses/

Enter the password, and help yourself
Also send me an email on lat@retoday.org.uk
and I will give you a 20% off code for RE Today
publications supporting the syllabus.

• How can NATRE help your RE?
• Join NATRE today - £80 annual
bronze membership gets you:
A. 1400+ free downloads
B. 96 page mag, termly,
C. 3 new books, termly
D. discounts on NATRE stuff,
E. monthly email updates…
• Enter the Spirited Arts
competitions - £2000 in prizes,
details: www.natre.org.uk
• To support the new syllabus, for
the next month, I am offering you
20% off NATRE publications. The
next slide shows you how.

Email lat@retoday.org.uk with
‘Notts’ in the title and I will give
you a 20% discount code
•
•
•
•

101 Great Ideas for SMSCD £26.50
Picturing Islam, Picturing Muslims
£45
Examining Religion and Belief series
– 9 @ £10 each
All the above: £161.50 less 20% =
£129.20 save £32.

HMI language makes schools
responsible one by one for
describing impacts of subjects.
Our syllabus helps you do this
and uses clear, progressed

RE outcomes for 7, 11 + 14
Achievement, outcomes,
attainment and assessment in
the new RE Syllabus

Page 74: Skill pyramids –
getting a grip
We now provide the end
of key stage outcomes for
RE, making the new RE
syllabus NC compatible.
The Steps in this syllabus
are the skill-skeleton. We
have created the
outcomes in the syllabus
by applying the steps to
the knowledge content of
each unit.
This approach can be
related flexibly to different
accountability systems,
for example Target
Tracker, SOLO, Blooms,
PIXL, 9-1GCSE…
Assessment for learning
is what pupils need for
progress in RE

Steps 1-5: Know, express, gain skills

•

Detailed examples of
the ‘eight steps up’
related to the content
in different religions,
to clarify progress
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Example of an
enquiry: Does religion
make peace or cause
war?

•
•
•
•
•

Gains in knowledge and skills
Key concepts
Suggested religions / worldviews
Breakdown of the enquiry into lesson-by-lesson questions
Expected outcomes for most / some Year 8 pupils (connect to
the EOKS outcomes, impact statements)

New BBC KS3 Bitesize available from April 2020
https://www.bbc.co.uk/bitesize/topics/zkdk382/art
icles/zhpq47h

Is religion good for society or bad for society?
Examples of student writing from 12-15 year olds
•

•

•

•

The student task here is to do a piece of extended writing. The focus is on
reasoned and balanced perspectives, so the multiple choice writing scaffold
below needs careful introduction. Students construct their essay to be at
least 12 sentences in length, using at least four of the prompts from the
three columns of ‘YES / MAYBE / NO’ sentence starters.
This gives your learners a lot of structure, and enables them to concentrate
on their thoughts and reasons. They can make up their own prompts as well
of course, or use more than 4 per column.
Pupils should write an argumentative and reasoned account of their reaction
to the debate about whether religion is good or bad for society. They
describe, explain and analyse the philosophical and ethical ideas in the
question, using some examples to explore both sides of the case.
Suggested assessment outcomes are shown on the next slide.

Outcomes
Almost all 14 year olds:
• Use information to express with reasons my ideas about whether
religion does more harm or more good in society;
• Weigh up different perspectives in a thoughtful and balanced manner.
Most 14 year olds:
• Argue coherently and in a well informed way for my own views about
the ways in which religion contributes peace or conflict to society
today;
• Develop and express insights into the arguments of others.
Some 14 YOs, many 16 YOs
• Analyse the impact of teaching from sacred texts on ways religious
people seek to make a social contribution;
• Use accurately and thoughtfully the language of different religions and
of religious studies – and rich information and data - to evaluate the
impact of faith on issues of peace and conflict, both personally and
critically.
The writing frame structures thinking for balance – see the next slide

Kath Stedman, who
teaches in an all boys
school, was pleased
that her pupils could
use the activities to
respond reasonably to
issues of religion and
conflict by making
programmed
suggestions about
what can be done to
reduce Islamophobia.
Jeremy (12) comes up
with 20 different ideas
here.

Yes, religion causes conflict and evil
because...
•
I think religion is bad for us
because…
•
Religion can be negative because it
makes people irrational, for
example…
•
Religions matter so much to people
that they are willing to fight over their
beliefs…
•
Religion can do a lot of harm, for
example…
•
Everyone thinks ‘I’m right, you’re
wrong’ so conflict occurs...
•
My main reasons for thinking religion
is evil are…
•
When religion is interpreted too
strictly or too narrowly, then…
•
Religion often claims certainty, or
‘God is on our side’, which makes
religious conflict harder to resolve, for
example…
•
Some religious people let their beliefs
make them bigoted, for example
against gay people. This is wrong
because…
•
Too many people are unreasonable
about their religion, and this leads
to…
•
I hope religion dies out in the next 50
years because…
•
Religion can be damaging for society
when…
•
British society would be better if it
was less religious because…
•
The world would be a much better
place without religion, because…

Sometimes religion can be harmful...
•
Maybe religion is a bit of both…
•
I think that religion is human, so it
can be both good and evil, for
example…
•
You cannot get rid of religion,
because people always need
something to believe in, so we must
try to…
•
It may be good to die for your beliefs,
but it is always evil to kill for your
beliefs because…
•
Sometimes religion ‘goes bad’, for
example…
•
The existence of bad religion (e.g.
religious terrorists) should not
suggest that there is no such thing as
good religion, for example…
•
Religion is often a factor in conflicts,
for example…
•
Religion often contributes to peace
making, for example…
•
You can never separate religion and
politics, so maybe it is the politics that
causes the conflicts…
•
You may like or dislike religion, but it
is here to stay, so…
•
Society benefits from religion
whenever…
•
Religion harms society if…
•
British society has benefitted from
religion through…
•
British society has been harmed by
religion for example…

No religion isn’t evil or the cause of
war because...
•
I think the real meaning of ‘religion’
is…
•
To me, my own religion is good for
society because…
•
Religion makes positive contributions
to society including…
•
Some say ‘all religions teach peace
harmony and love. It’s selfish people
who fail to live up to this for
example…
•
Some of the world’s greatest peace
makers have been religious people…
•
Some people say you cannot achieve
peace without religion
•
All religions offer peace to their
followers…
•
Examples of religions working
together are on the increase: global
peace is only going to happen with
inter-religious peace…
•
Religions don’t just give us charity
and hope, but also amazing music,
architecture, literature and festivities.
These matter because…
•
Atheists like the communistic regimes
of Mao and Stalin have done far
more evil than any Christians or
Buddhists, which shows…
•
We need more true religion, not less,
because…
•
British society gets a lot from religion,
for example…
•
The world would be a much worse
place without religion because…

13 year olds: a six point plan
to deal with negative and
prejudiced views between
religions and beliefs.

Roxanne
Fearns ran the
lesson with
12-13 year
olds, and was
pleased that it
prompted
some of them
to
deconstruct
the task, as
Ella does
here.

Elaine Fletcher’s pupils found the writing frame helpful in
enabling them to see how to build up n argument piece by
piece. This basic reasoning skill is vital to progress in RE.

An aim of the work is to
enable balanced argument,
in which a student takes the
points made by those who
disagree and genuinely
engages with them. This is
not common in in the press,
so it needs teaching in the
classroom!

Opportunities to state and reason for their own views are
important in RE. They will vary.

“In my opinion, I believe religion is bad for society. One of the
key reasons is that religions condemn women. In Christianity,
Eve, the first women, is presented at the first sinner and the
root of God dismissing Adam and Eve from the Garden of
Eden. In Islam, women are forced to wear hijabs in order to be
modest and avoid harassment albeit the Qu’ran calling for
both men and women “to cover up and be modest”. I think
religion is taught with man-made beliefs. However, on a
different note, spirituality is good and helps individuals set
moral standards without a controlling institution getting in the
way. It brings hope as perfectly summarised by Deepak Chopra
“With Spirituality comes morality. Morality is doing what’s
right regardless of what you are told. Religion is doing what
you’re told regardless of what is right”.
By Clarris, 12

Cheryl Atkinson, Clarris’s RE teacher, was pleased to find the
activities told her more about her students’ reading outside
the class and enabled a better dialogue between herself and
students.

Louise Cook’s 13-14 year olds developed their reasoning
skills. She was pleased with the long and heartfelt essays the
work produced.
A big part of the learning comes from examining ideas from
different sources and seeing which ones the students agree
with.

13-14 year olds used the resources to bounce off into their
own ideas: this pupil uses ideas like ‘the fear of God,’ ‘sin’ and
‘positive religion’ to argue for his conclusions.

It is good to see pupils engaging with the contemporary
politics of religion and conflict by explaining why they see an
argument as weak or strong.

It is good to
see pupils
using Quranic
quotation to
apply to their
own point of
view about ISIS
– and Donald
Trump!

Nicky Osborne
was pleased
that the
‘Pinterest’ style
information and
ideas board we
created for this
work give
pupils a chance
to select and
deploy
evidence in
support of their
position, as
Lauren does
here.

Nicky Osborne found
many of her pupils
changed their minds
while doing this work,
and had not really
thought through their
views before tackling
this task.
This is the RE aim in
action, asking pupils
to appreciate and
appraise the questions
and answers of
religions and
worldviews
thoughtfully and
skilfully for
themselves.

Nicky Osborne, RE teacher, found the activities
changed her pupils thinking in some ways:
“The majority of pupils (12-14YOs) had the initial view that
religion caused war and was bad for society. By the end of the
first lesson they were questioning this belief and were
enthusiastic in looking for further answers as to why they held
this view. By the time they came to do the extended writing task
during the third lesson, the majority of pupils agreed that religion
doesn’t cause wars although it can cause conflict; that it was used
as an excuse for crimes but that religion itself doesn’t promote or
endorse these crimes; and the majority of them also agreed that
religion could/and usually is also good for society because of the
impact it has on society and community and the cultural benefits
it brings.”

Example of an
enquiry

•
•
•
•

•

Gains in knowledge and skills
Key concepts
Suggested religions / worldviews
Breakdown of the enquiry into lesson-bylesson questions
Expected outcomes for most / some Year 8
pupils (connect to the EOKS outcomes,
impact statements)

14-19s RE
for all
•
•
•

•

This is an assertive
syllabus – see page 68.
GCSE RS is the norm
for delivery of KS4 RE
A recent complaint case
against a secondary
academy that did not
give every pupil and
entitlement to RE at
KS3 and 4 was upheld
by the DfE – the school
is now giving all pupils
the chance to study –
and enter – GCSE RS.
Some of you need to
draw attention to this
test case with your
senior leaders.
OFSTED and DFE are
taking more notice of
the issues of RE
provision for all.

Some of the main messages:
A. The new syllabus provides excellent foundations for 4-19 RE
in your school and across Nottingham City and County
B. The flexible planning goes further than the last syllabus in
helping you to set a clear intent, implement and impact
framework for the subject
C. The syllabus may be a ‘lobbying document’ as you work for
high status for RE in terms of time, legal provision, staffing
and resources for the subject. We hope it helps!
D. The syllabus encourages an holistic approach to RE for all
pupils – making key contributions to the school’s values,
cohesion and equity work.
E. Ask for implementation funds for the new syllabus from
governors this coming year: £3 per pupil plus £250.
F. The struggle for good RE for every student continues school
by school – the syllabus offers you lots of help. Teachers in
our area can help each other too! Collaborate for success.
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